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ABSTRACT

Researcher : MutmainnahHadi
Reg.Number : 10256119015
Title : TheEffectivenessofOralandWrittenCorrective

FeedbackonStudent’sWritingAssignmentatSMA
Negeri1Majene.

Thisstudyaimsto determinewhetheroraland writtencorrective

feedbackareeffectiveinimprovingstudents'writingskillsandtoidentify

whetherthereisadifferencein effectivenessbetween thetwo.This

experimentalstudywas conducted atSMA Negeri1 Majene with a

populationof112grade11studentsdividedintotwoclasses:Mipa1as

thefirstexperimentalclassandMipa2asthesecondexperimentalclass.

Theresearchinstrumentsconsistedofpre-testandpost-test.Thefirst

experimentalclassreceivedwrittencorrectivefeedbackwhilethesecond

experimentalclass received oralcorrective feedback on theirwriting

assignments.DatawereanalyzedusingSPSS20withasignificancelevel

of0.05throughpairedsamplet-testandindependentsamplet-test.The

resultsofthepairedsamplet-testshowedthatbothexperimentalclasses

experiencedsignificantimprovementsinwritingskills,withaSig.(2-tailed)

valueof0.000(p<0.05),indicatingasignificantdifferencebetweenpre-

testandpost-testscoresinbothgroups.Thisimprovementdemonstrates

thatbothwrittenandoralcorrectivefeedbackareeffectiveinenhancing

students'writing abilities.Meanwhile,the results ofthe independent

samplet-testshowedaSig.(2-tailed)valuegreaterthan0.05,indicatingno

significantdifference between the effectiveness ofwritten corrective

feedbackandoralcorrectivefeedback.Thesefindingsconfirm thatboth

typesofcorrectivefeedbackhaveequivalentlevelsofeffectivenessin

helpingstudentsimprovetheirwritingskills.Basedontheseresults,itcan

beconcludedthatteacherscanusebothmethodseitherseparatelyorin

combinationinwritinginstructiontomaximizestudentlearningoutcomes.

Keywords :ErrorCorrection,Writing Assesment,Learning Strategies,

FeedbackTypes.
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ABSTRAK

Researcher : MutmainnahHadi
Reg.Number : 10256119015
Title : EfektivitasUmpanBalikKorektifLisandanTertulis

padaTugasMenulisSiswadiSMANegeri1Majene.

Penelitianinibertujuanuntukmengetahuiapakahoralandwritten

corrective feedback efektifdalam meningkatkan kemampuan menulis

siswasertauntukmengetahuiapakahterdapatperbedaankeefektifan

antarakeduanya.PenelitianeksperimeninidilaksanakandiSMANegeri1

Majenedenganpopulasi112siswakelas11yangterbagidalam duakelas:

Mipa1sebagaikelaseksperimenpertamadanMipa2sebagaikelas

eksperimenkedua.Instrumenpenelitianberupapre-testdanpost-test.

Kelas eksperimen pertama menerima written corrective feedback

sedangkankelaseksperimenkeduamenerimaoralcorrectivefeedback

pada tugas menulis mereka.Data dianalisis menggunakan SPSS 20

dengan taraf signifikansi 0.05 melalui paired sample t-test dan

independentsamplet-test.Hasilpairedsamplet-testmenunjukkankedua

kelas eksperimen mengalamipeningkatan kemampuan menulis yang

signifikan,dengannilaiSig.(2-tailed)sebesar0.000(p<0.05),yangberarti

terdapatperbedaan signifikanantaranilaipre-testdanpost-testpada

kedua kelompok.Peningkatan inimenunjukkan bahwa baik written

maupunoralcorrectivefeedbackefektifdalam meningkatkankemampuan

menulis siswa. Sementara itu, hasil independent sample t-test

menunjukkannilaiSig.(2-tailed)lebihbesardari0.05,mengindikasikan

tidakterdapatperbedaansignifikanantaraefektivitaswrittencorrective

feedbackdanoralcorrectivefeedback.Temuaninimengonfirmasibahwa

keduajeniscorrectivefeedbackmemilikitingkatkeefektifanyangsetara

dalam membantu siswa meningkatkan kemampuan menulis mereka.

Berdasarkan hasil tersebut,dapat disimpulkan bahwa guru dapat

menggunakan kedua metode tersebut secara terpisah maupun

dikombinasikandalam pembelajaranmenulisuntukmemaksimalkanhasil

belajarsiswa.

Katakunci:KoreksiKesalahan,PenilaianMenulis,StrategiPembelajaran,

Jenis-jenisUmpanBalik.



CHAPTERI

INTRODUCTION

A.ResearchBackground

Writingisoneofthenecessaryskillsthatmustbemasteredand

learned(Suyanto,2016).Thiswritingskillallowsstudentstoexpresstheir

ideasinaclearandstructuredmanner.UnfortunatelyforEFLstudents

oftenfacedifficultieswhenwritinginEnglish.Thisisbecauseofthe

differencebetweentheIndonesianlanguageastheirsecondlanguageand

Mandareselanguageastheirmothertongue.Yulia(2017)emphasizes

thatwritingskillsarethemostdifficultskillsbecauseinwritingstudents

musthaveotherskillsascomponentsofwritingskillssuchasvocabulary,

grammar,spelling,andsoon.

Basedontheresultsofobservationsandinterviewwereconductedat

SMA Negeri1 Majene,researcher found that when given writing

assignments,thestudent’swritingproducedhadseveralaspectsoferrors.

Theerrorisintheform ofgramaticalerrors,inaccurateuseofvocabulary,

andmechanics.Limitedknowledgeofgrammarrulesandtheinfrequent

useofEnglishineverydaylifeorinteractionsmakeitdifficultforEFL

studentstowriteEnglish.Becauseofthislimitedknowledge,EFLstudents

stillmakemistakesintheirwriting(R.M.Silalahi,2014).Toovercomethis

problem,teachersneedtobeinvolvedintheirstudent'swriting,namelyby

givingwritingassignmentsaswellasfeedbackontheirwriting.
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However,this feedback is veryrarelydone,especiallyon writing

assignments in English subjects.Danial& Idul(2016)in his writing

explainsthatsomeEnglishteachersonlyaccepttheresultsofstudents'

workwithoutprovidingfeedbackontheresultsoftheirworkorrevising

theirwriting,sostudentsarenotmotivatedinlearningEnglish,thereare

evenstudentswhoarelessthanoptimalindoingtheirjob.Asaresult,

theirlearningoutcomesinEnglishsubjectsarelessthanoptimal.Thisis

becausetheteacherdoesnotunderstandtheimportantroleoffeedback

onstudents'assignments.Eveniftheyprovidefeedback,thefeedback

doesnothaveanyeffectontheirstudents.Thisisduetotwoinfluencing

factors.Thefeedbackgivenbytheteacherisnegativeandthefeedback

providedisonlyintheform ofcheckmarksontheirwriting(Danial&Idul,

2016).

Providing corrective feedback in teaching and learning process,

especiallyinstudents'writingassignmentsforEnglishsubjectshasavery

importantrole to improve students'abilities.Elhawwa etal.(2018)

emphasizedthatcorrectivefeedbackisstillusefulforEFLlearnersasit

informsstudentsabouttheirmistakesandhelpsthem correctthem.In

otherwords,thefeedbackgiventostudentsmustincludeinformation

abouttheactionsstudentsshouldtaketoensureproperperformance.

Agustiningsih&Andriani(2021)explainsthatcorrectivefeedbackis

onewaytohelpstudentsimprovetheirwritingandimproveit.Thisisalso

supportedbyHerlinawatietal.(2018)whostatecorrectivefeedbackcan
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makestudentawareofwhattheyunderstandandanticipatethem notto

makethesameerror.Forthisreason,feedbackisconsideredatoolthat

canstimulatestudentstoimprovethequalityoftheirwritingandmake

them realizethemistakestheymakeintheirwriting.

Corrective feedbackis considered from two perspectives,namely

behaviorism and cognitivism.From thepointofview ofbehaviorism,

correctivefeedbackhasapositivevaluebecauseitcanmotivateand

directstudentstocorrecttheirmistakes.Whilefrom thepointofviewof

cognitivism,feedbacknotonlyfocusesstudentstoseemistakesintheir

writing,buttheycanalsothinkanddigestinformationfrom writtenororal

feedbackontheirwork(Kuswandini,2020).Inthiscase,studentscansee

theextentoftheirunderstandingofthematerialprovidedbytheirteacher

from theresultsofthefeedbackprovidedbytheirteacher.

Ingeneral,thereareseveraltypesoffeedbackthatteachersgiveto

theirstudents.Twoofthem areoralandwrittencorrectivefeedback.Oral

correctivefeedbackhastheadvantageofprovidingimmediateandinstant

feedback.Thisfeedbackallowsstudentstointeractdirectlywiththeir

teacherandaskquestionsaboutthingstheydon'tunderstand.Onthe

otherhand,Written corrective feedback provides an opportunity for

studentstoreflectontheirmistakes.Thisfeedbackallowsstudentstogo

backandchecktheirmistakesmorethoroughly.

Aridah(2016),inherresearch,provedthatwrittencorrectivefeedback
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iseffectiveinimprovingEFLstudents'writingskills.Sheexplainedthat

givingwrittencorrectivefeedbackonstudents'writingisanimportant

thingtodobyateacher.Inaddition,thiswrittencorrectivefeedbackisin

demandbymoststudents.ThisisalsoprovenbyPamungkas&Amroni

(2021)in theirresearch results thatthere is a significantdifference

betweentheexperimentalclassandthecontrolclass.Theyshowedthat

theexperimentalclassthatusingwrittencorrectivefeedbackobtained

higherscoresthanthecontrolclassthatwasnotgivenwrittencorrective

feedback.Itshows thatwritten corrective feedback is effective to

improvingstudents'writingskills.

In anotherresearch,Ilham etal.(2021)also showed thatoral

correctivefeedbackiseffectiveinimprovingstudents'writingskills.In

theirwriting,theyshowedthattheexperimentalclassobtainedhigher

scoresthanthecontrolclasswhichdidnotuseoralcorrectivefeedback.

ThisissupportedbyRahmawati(2023)whostatesthatoralcorrective

feedbackcanhelpstudentsfindoutwheretheirerrorsare,avoidmaking

thesameerrorsandbeabletoimprovetheirknowledge.

Thereisstillapaucityofresearchthatinvestigatesspecificallythe

comparative effectiveness oforaland written feedback in improving

students'writingskills.Severalpreviousstudiesinvolvedonlyonetypeof

feedback.Therefore,a more in-depth research is needed to answer

questionsaboutthedifferencesintheeffectivenessoforalandwritten

feedbackonstudents'writingskillsatSMANegeri1Majene.Rofiqoh&
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Chakim (2020)emphasizedthatfurtherresearchisneededtodetermine

theeffectivenessoforalandwrittenfeedbackinEnglishwritingclasses.

Based on the problems stated above,the writeris interested in

knowingtheeffectivenessofcorrectivefeedbackonwritingassignments

inEnglishsubjectsandthedifferenceintheeffectivenessoforaland

writtencorrectivefeedbackatSMA Negeri1Majene.Byknowingthe

differenceineffectivenessbetweenoralandwrittenfeedback,schools

can develop teaching strategiesthataremoreeffective in improving

student'swritingskills.

B. ResearchProblem

Based on the background of the problems in this study,the

formulationoftheproblem isasfollows:

1. Is oralcorrective feedback effective forimproving the qualityof

student’swritingassignmentsatSMANegeri1Majene?

2. Iswrittencorrectivefeedbackeffectiveforimprovingthequalityof

student’swritingassignmentsatSMANegeri1Majene?

3. Is there a difference in effectiveness between oraland written

correctivefeedback?

C. ResearchObjectives

Basedontheformulationoftheproblem thattheresearchercompiled,
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theobjectivesofthisstudyisasfollow

1. Toevaluatetheeffectivenessoforalcorrectivefeedbackonstudents'

writingassignmentsatSMANegeri1Majene.

2. To evaluate the effectiveness ofwritten corrective feedback on

students'writingassignmentatSMANegeri1Majene.

3. Toevaluatethedifferenceineffectivenessbetweenoralandwritten

correctivefeedback.

D.ResearchSignificance

Theresultsofthisstudyareexpectedtohavesignificancebothin

termsoftheoreticalandpracticalaspects.From atheoreticalperspective,

researchercontributetothefieldofEnglisheducationwhichfocuseson

thedevelopmentofEnglishasaforeignlanguageinWestSulawesiatthe

highschoollevel,especiallyinwritingskills.

Onthepracticalperspective,theresultsofthisstudyhavevarious

implications.First,forteachers,itwillassistteachersinprovidingbetter

learningstrategies,especiallyinwritingskillsinEnglishlessonsatall

schoollevels.Secondly,forstudent,thisresearchaimstoimprovethe

qualityoftheirwritingforthebetterbystudyingandcorrectingtheir

mistakes,andreceivingallformsoffeedbackgivenbytheirteacherso

thatthegoalsoftheteachingandlearningprocessareachieved.

Furthermore,thisresearchisalsoexpectedtoprovidebenefitsfor
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otherresearchers,asitaddstheirknowledgeandexperience,enriching

theirinsight,andincreasetheircompetenceandabilityinteachingsothat

theycanbecomeprofessionaleducators.Thelast,thisstudyisalso

expectedtobeusefulforfutureresearchers,whocanusetheresultsof

thisreserachasavaluablereferenceandsourceofinformationfortheir

own research.Overall,the significance ofthis research lies in its

contributiontothetheoreticalbasisofEnglishlanguageeducationandits

practicalimplicationsforteachers,students,andco-researchersalike.



CHAPTERII

LITERATUREREVIEW

A. PreviousRelatedStudies

Research related to this study was also conducted by several

researchers.Thefirstisastudyentitled"Student'sPerceptionsonWritten

andOralFeedbackinWritingClass",conductedbyRofiqoh&Nur(2020).

Thisstudyaimstofinddifferencesinstudents'perceptionsofteachers'

writtenandoralfeedbackinimprovingstudents'writingskills.Inthisstudy,

itwasfoundthatregardlessoftheform oforalorwrittenfeedback,

studentshaveexperiencedimprovementsintheirwriting.

ThisresearchandtheresearchconductedbyRofiqoh&Nurrelateto

theexaminationofhoworalandwrittencorrectivefeedbackcaninfluence

perception and effectivenessin thecontextoflearning to write.The

researchconductedbyRofiqohfocusedonstudents'perceptionsoforal

andwrittenfeedbackinwritingclasses.Meanwhile,thisstudyfocuseson

measuringtheeffectivenessoforalandwrittencorrectivefeedbackon

students'writingassignments.Ingeneral,bothrelatetothesameissue,

namelyhow oralandwrittenfeedbackcaninfluencestudents'writing

learningexperienceaswellastheimpactonimprovingtheirwritingskills.

ThesecondisastudyconductedbySolhi&Eǧinli(2020)entitled"The

EffectofRecordedOralFeedbackonEFLLearner'sWriting",atoneofthe

UniversitiesinTurkey.ThisstudyalsoobservedfeedbackonEFLstudents'

writing.Theresultsofthisstudyfoundthatprovidingfeedbackbyutilizing
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telegram asatooltofacilitateoralfeedbackprovedeffectiveinimproving

students'writing.Inaddition,teacherscanimprovetheirskillsinteaching

writingandinprovidingfeedback.

Althoughtherearedifferencesintheuseofwordsandthefocusof

theresearch,theresearchconductedbySolhi&Eginli(2020)andthis

studyhaveasimilarrelationship.TheresearchconductedbySolhi&Eginli

(2020)highlitedtheeffectofrecordedoralfeedbackonEFLstudent’s

writingskills.Whilethisstudyfocusesontheeffectivenessoforaland

writtencorrectivefeedbackonstudent’swritingassignment.Overall,both

discuss the importance oforaland written feedback in improving

student’swritingskillsinthecontextoflearningEnglishasaforeign

language.

Thethirdstudywiththetitle"WritingCorrectiveFeedbackinAcademic

WritingClass:HowExperienceLeadstoEffectivePractice",conductedby

Dayat(2021).The purpose ofthis study is to describe Indonesian

lecturers'practice ofwritten corrective feedback in academic writing

classes.Thisstudyfoundthattheteacher'spracticeofgivingwriting

correctivefeedbackon students'writing can motivateand encourage

students to correcttheirmistakes in writing so thattheirability in

academicwritingincreases.

Thecorrelationbetweenthisstudyandtheresearchconductedby

Dayatisthesimilarityinthefocusoncorrectivefeedbackinthecontextof

writing.Dayat's studyexplores the experience ofproviding corrective
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feedbackinanacademicwritingclass,whilethisstudyfocusesmoreon

theeffectivenessoforalandwrittencorrectivefeedbackonstudents'

writingassignments.Bothstudiesaddresstheimportanceoffeedbackin

helpingtoimprovestudents'abilitytowrite,bothinacademicandgeneral

contexts.

The fourth research is the research conducted by Jerome &

Fhaeizdhyall(2020)entitled"TheEffectofWrittenCorrectiveFeedback

StrategiesonCollocationErrorsofLow-PerformingESLLearners",which

involved92low-abilityESLstudents.Thisstudyaimstoinvestigatethe

effectofwritten correctivefeedbackboth directlyand indirectly.The

findingsshowedthattherewasasignificantdifferenceinthepost-test

resultsofthedirectandindirectcorrectivefeedbackgroupswhereboth

writingcorrectivefeedbackstrategieswereproventoimproveparticipants'

colloquialcompetence.Inaddition,thisstudyshowsthatdirectcorrective

feedbackismoreinfluentialonstudentperformance.

Althoughtherearedifferencesintheformationofthetitle,thisstudy

andthestudyconductedbyJerome&Fhaeizdhyallarealsorelatedtothe

importanceoftheroleoffeedbackonstudents'writingability.Thisstudy

measured the effectiveness ofcorrective feedback on EFL students'

writing tasks,while the study conducted by Jerome & Fhaeizdhyall

focusedontheeffectofcorrectivefeedbackstrategiesonESLstudents

withlow writingability.Ingeneral,bothstudiesshow theimportanceof

feedbackinhelpingstudents,bothlow-performingstudentsandstudents
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learningEnglishasaforeignlanguage.Feedbackcanimprovetheirwriting

ability.

Based on some ofthe previous studies mentioned above,the

researcherfoundsimilaritiesaswellasdifferenceswiththisresearch.

Overall,thesimilaritywithpreviousresearchisthatitaimstodetermine

theinfluencesoforalandwrittencorrectivefeedbackonstudent’swriting

assignment.Thedifferenceslieinthelocation,sampleoftheresearch

object,methodofdataanalysis,researchfindings,andcharacteristics.

Themostbasicisthatpreviousresearchhasfocusedononlyoneortwo

researchfocus.WhileWhilethisresearchincludestworesearchfocusat

thesametime,namelytheeffectivenessoforalandwrittencorrective

feedback on student’s writing assignment. This research will be

conductedatSMANegeri1Majene.

B. PertinentIdeas

1.Writing

a. DefinitionofWriting

Writingistheabilitytoexpressone'sorothers'ideasinwritten

text.ideasintheform ofwritingso thatreadersareableto

understanditscontents(Ilham etal.,2021).AccordingtoSuhaebi

(2017)writing is the process ofcommunicating ideas using

conversationalsymbols thatare written,scribbled,drawn,or

formedonthesurfaceofamaterial.Writingcandescribewhatis

inthemindofawriter.Writerscanimaginetheirthoughtsinto



12

theirwritingandsharetheirwritingwithreaderstobeableto

understand.

Anotherstatementaboutwritingcomefrom Alsolami(2019)

whosaidthatwritingisveryimportanttocommunicateone's

thoughtsandknowledgeinvariousways.Asriati&Maharida(2013)

alsostatedthatwritingisanactivityofexpressingtheauthor's

ideasintheform ofwritingonpapersothatreaderscanreadit

andunderstandthemeaningexpressedbytheauthor.From the

explanationabove,itcanconcludedifwritingistheabilityto

express ideas in the form ofwriting orsymbols thatreflect

thoughtsasanimportantcommunicationtoolforreaders.

b. ProcessofWriting

AccordingtoZainuddin&Winata(2009)thewritingprocessis

divided into five stages,namely pre-writing,writing,revising,

editing,and publication.This is also supported by Asriati&

Maharida(2013)intheirwritingwhichshowsthateachwriting

processhasan importantrolein obtaining good writing.The

explanationisasfollows:

1) Pre-writing

The firststep is pre-writing.Atthis stage,the writerwill

developthetopicandideasthatsupportthetopicandselectthe

targetaudiencetofocustheinformationonaparticulartopic
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(Zainuddin&Winata,2009).

2) Writing

The second step is writing.The writerwillstartwriting

accordingtothedrafttheyhavemadeinthefirststepandinclude

theirownopinionsthatsupporttheirwriting(Samsudin,2016).

3) Revising

Thethirdstepisrevising.Atthisstage,studentsreview their

writing,sharedraftswithfriendsorgroups,incorporatefeedback

from friends,and refineideasbyadding orremoving content

basedonfeedbackfrom friend(Kamal&Faraj,2015).

4) Editing

Atthisstagestudentswillcheckthespelling,capitalization,

andpunctuationintheirwritingbeforesharingitwithfriendsand

makefinalcorrectionsifneeded(Wibowo,2013).

5) Publication

Thefinalstepispublication.Studentssharetheirwritingwith

anaudience,rangingfrom asmallerscaleinvolvingparents,peers,

orteacherstoalargerscaleinvolvingplatformssuchasbooksor

magazines(Keen,2017).
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c. TheForm ofWriting

According to Asriati& Maharida (2013)writing formsare

divided into five parts,namely narrative,recount,descriptive,

expository,andargumentative.Theexplanationisasfollows:

1) Narrative

Anarrativeisaform ofwritingthattellsaseriesofeventsin

sequenceandinterrelatedfrom thebeginningofthestorytothe

end,oftencreatedfrom theimaginationorimaginationofthe

authorwiththeaim ofentertainingreaders(Sulaiman,2017).

2) Recount

Recounttextsaim toretellpasteventsoroccurrenceswitha

similarstructuretonarrativetexts,consistingoforientation-events

-reorientation,differingonlyinthetypeofeventsrecountedand

notinvolvingcoplications(Rodiyah,2013).

3) Descriptive

Descriptive textdescribes sensory experiences,emotions

suchashappinessorfearandcreatesvisualimagesofpeople,

places,and times,including appearances that can reflect

characterorpersonality(Siburian&Medan,2013).

4) Expository
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Expositorytextsisusedtoprovideinformation,explain,or

coherentlyinterpretmeaning,generallycontainingamainideaand

severalsupportingsentences(M.Silalahi,2021).

5) Argumentative

Argumentativetextisusedtoconvinceindividualsorgroups,

aimstoraiseanissueorproveordisproveastatement,and

allows writers to presentarguments to employed readers to

accepttheideaorpointofview theyareconveyin(Indriyhanes,

2022).

d. TheComponentofWriting

According to Heaton (1976)in his book,there are five

componentsinwriting:grammar,vocabulary,mechanics,content,

andorganization.

1) Grammar

Grammarfocusesontheabilitytowritewellandcorrectly.

Harmer(2010)explainsgrammarasadescriptionofthewaysin

which words can change form and can be combined into

sentencesinthelanguage.Writersmustpayattentiontotheuse

oftenses,prepositions,verbs,nouns,adjectives,andarticlesin

theirwriting.

2) Vocabulary
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Vocabularyisthemostimportantpartofwriting.Richards&

Renandya (2002)states vocabulary is a core componentof

languageproficiencythatprovidesthebasisforhowwellstudents

speak,listen,read,andwrite.Awriterneedstomasteralotof

vocabularytoexpresstheirideasinwriting.

3) Mechanics

Mechanicsisrelatedtotheabilitytousewordscorrectlyin

writingincludingcapitalization,punctuation,andspelling.Itisvery

importantto lead the readerto understand orrecognize the

meaninginthewritingthatisexpressed(Triyastuti,2019).

4) Content

Thecontentinwritingisaboutthewriter'sabilitytothink

creativelyanddevelopthoughts.Thecontentinwritingmusthave

unityand perfectionbecausegood writingischaracterizedby

goodwritingthathasunityandperfection(Insani,2020).

5) Organization

Organizationistheabilitytodevelopideasortopicsintoa

singleunit.Inotherwords,theorganizationisrelatedcloselyto

thewaythewritercomposesandorganizesideasormessagesin

writing(Sepianita,2010).
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2.WritingAssignment

Assignmentsareanimportantpartoftheteachingandlearning

process.Assignmentsaretheteacher'sjobtoevaluatestudentsand

findouttheextentoftheirunderstandinginthematerial.Inaddition,

assignmentsarealsoonewaytofindoutstudents'interestinthe

materialtheyhavelearned.Pertiwietal.(2023)intheirwritingstated

thattheuseofassignmentscanbeameansofequalizingstudents'

understandingandtheirlagging.Theystatedthatwithassignments

teacherscancorrectstudents'mistakesandmakeimprovements.The

formsofassignmentscanbedoneinseveralwaysincludingwritten,

oral,individual,andgroup.

Writingassignmentsaretasksgiventostudentsinwriting.This

writingassignmentcanbeintheform ofreports,journals,essays,

diaries,orothertypesoftexts.Thiswritingassignmentisoneofthe

importantaspectsinimprovingstudents'creativityindevelopingtheir

ideas(Pertiwietal.,2023).Thismeansthatinwritingassignments

studentscanexpresstheirideasintheirownlanguageanddevelop

theseideasaccordingtothematerialthathasbeengivenorthatthey

haveexperienced.

3.Feedback

Feedbackisacommonthinggivenbyteachersinthelearning
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process.AccordingtoRahmawati(2017),feedbackisadescriptionof

informationprovidedbyteacherstotheirstudentsrelatedtothetask

andlearningprocess.Thisfeedbackdoesnotonlyfocusonstudent

achievement,buton the learning process.So thatstudents can

achievebetterachievement,behavior,andattitude(Shuka&Listyani,

2022).

Feedbackisabetterandeasierwayforteacherstohelptheir

studentsimprovetheirwriting ability(Istiqomah,2022).Delivering

feedbacktostudentscanpotentiallymotivatethem tocorrecttheir

mistakessothatlearningismoreinfluential.Cognitively,studentswill

moreeasilyunderstandtheideasorconceptstheyexpressintheir

writingaftertheyrevisecertainpartsthathaveerrors(Muhayyanget

al.,2020).Itcanconcludebyprovidingfeedbacktostudentsontheir

assignments,studentswillmoreeasilyunderstandwheretheywent

wrongandhelpthem incorrectingtheirmistakes.

4.CorrectiveFeedback

AccordingtoAnggraini(2018)correctivefeedbackisapractice

carriedoutintheworldofeducationandthelearningprocess.It

focusesonwhetherornotstudenterrorswillbecorrected,whenand

howtocorrecttheseerrors.Muhayyangetal.(2020)emphasizethat

corrective feedback has a very importantrole.They argue that

corrective feedbackcan train and nurture students'skillsin their
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writingability.ThisissupportedbyAlsolami(2019)whostatesthat

correctivefeedbackisamajorroleinlearningbyfocusingonthe

mistakesstudentsmakesoastoenablethem toavoidthesame

mistakesinthefuture.

Based on the explanation above,itcan be concluded that

corrective feedback plays an importantrole in the teaching and

learningprocesswherebyapplyingsuchcorrectivefeedbackteachers

canhelptheirstudentstorealizetheirmistakessothattheycan

obtainbetterresultsinthefuture.

AccordingtoEllis(2009)therearesixtypesofcorrectivefeedback,

namely:

a. DirectCorrectiveFeedbackisthecorrectformatgiventostudents

bytheirteachers.

b. IndirectCorrectiveFeedbackiswheretheteacherpointsoutthe

student'smistakewithoutprovidingcorrection.

c. MetalinguisticCorrectiveFeedbackiswheretheteacherprovides

metalinguisticinstructionrelatedtothenatureoftheerror.

d. Focused and Unfocussed Corrective Feedback is where the

teachercorrectsallormostofthestudent'serrorsorselectsone

ortwotypesoferrorstocorrect.

e. Electronic Corrective Feedback is where the teachercorrects
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students'mistakesbyprovidinghyperlinkstoconcordancefiles

thatshowexamplesofcorrectusage.

f. Reformulationiswheretheteacherreworksthestudent'stextto

make the language appearnative-like while maintaining the

originalcontent.

a. WrittenCorrectiveFeedback

Feedbackisanimportantcomponentofwriting.Thisfeedback

isofconcerntoteachersasawayofevaluatingstudents'writing.

Written corrective feedback emerged as feedback that is

commonly given by teachers in ESL/EFL writing classes to

evaluatestudents'writing(Pratiwi,2014).Rosdiana(2016)inher

research,also showed that written corrective feedback is

consideredtohelpstudentsintheirwriting.Shebelievesthat

receiving written corrective feedback in students'writing can

developtheirabilityinwriting.

Ingeneral,therearesixstrategiesinimplementingWritten

CorrectiveFeedbackintheclassroom.AsstatedbyEllis(2009),

therearesixformsofcorrectivefeedback,namelyDirectand

IndirectCorrectiveFeedback,MetalinguisticCorrectiveFeedback,

Focusand UnfocusCorrective Feedback,ElectronicCorrective

Feedback and Reformulation Corrective Feedback.Ofthe six

strategies,Sundari(2021)inherpapersaidthatthereareonlytwo
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strategies thatare possible to implementin the classroom,

namely,DirectandIndirectCorrectiveFeedback.Thereareseveral

forms of Direct Corrective Feedback including inserting

unnecessarywords,phrases,morphemes,writingthecorrectform

aboveornearthewrongword,andinsertingwordsormorphemes

(Ellis,2009).However,DirectWritten Corrective Feedback is

considered to hinderstudents'independentlearning and itis

fearedthatitcannotcontributetolong-term learning.

On the otherhand,IndirectWritten Corrective Feedback

requires teachers to pointouterrors in students'writing by

underlining,circling,orcrossing out(Sundari,2021).Indirect

Written Corrective Feedbackencouragesstudentsto be more

responsiveandanalyticaltotheirmistakes.Studentsshouldlearn

from theprocesswhichleadstoself-learningabilitythatisuseful

forthem.

From theexplanationabove,itcanbeconcludedthatofthesix

forms ofwritten corrective feedback,two forms ofwritten

correctivefeedbackarepossibletobeappliedintheclassroom,

namely Directand IndirectWritten corrective Feedback.Both

formshavetheiradvantages.DirectCorrectiveFeedbackmakesit

easierforstudentstounderstandtheirmistakesbasedonthe

correctiongivenbytheteacher,butitcanhinderstudents'learning

independence.Ontheotherhand,IndirectCorrectiveFeedbackis
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moresupportiveofstudent'sindependentlearning.Thisfeedback

encouragesstudentstothinkcriticallyabouttheirmistakes.

b. OralCorrectiveFeedback

In contrastto written corrective feedback,oralcorrective

feedbackisconsideredinteractivefeedback.Itallowsteachers

and students to have an open discussion about students'

mistakes in theirwriting.Itallows students to ask further

questions regarding the mistakes theymade in theirwriting.

Alsolami(2019)said thatoralcorrective feedback opens up

opportunitiesbetweenteachersandstudentstointeractforbetter

learning.

Thisfeedbackallows forimmediate analysisofrightand

wronginstudents'writing.Unfortunately,thisfeedbackcannotbe

giveninashorttimebecauseitrequiresmoretimeforindividual

studentandteacherinteraction(Pratiwi,2014).Inherwriting,she

stated that oral corrective feedback provides face-to-face

interaction between teachers and students to avoid

misunderstandingsandstudentscanaskcriticalquestionsrelated

directlytothemistakestheymakeintheirwriting.

From theexplanationabove,itcanbeconcludedthattheuse

ofOralCorrectiveFeedbackcanhelpstudentsinunderstanding

more abouttheirmistakes.Itcan help students to better

understandthemistakestheymakeandhow theycancorrect
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thosemistakes.Althoughintheapplicationofthisoralcorrective

feedbacktakesquitealongtime.

C. Hypothesis

Basedonexplanationofthetheoriticalandframeworkoftaught

above,thehypothesisoftheresearchisformulatedwasfollows:

H1:Thereisadifferencebetweenthepre-testandpost-testscoresin

theoralcorrectivefeedbackgroup.

H2:Thereisadifferencebetweenthepre-testandpost-testscoresin

thewrittencorrectivefeedbackgroup.

H3:Thereisadifferenceineffectivenessbetweenoralandwritten

correctivefeedback.



CHAPTERIII

RESEARCHMETHODOLOGY

A.ResearchMethodandResearchDesign

Thisresearchisquantitativeresearch using experimental

design.Thetypeofexperimentaldesignispre-experimentalwith

pre-test,treatment,andpost-test.Thisstudyusedtwogroups

experimental.Thefirstexperimentalgroup wasgivenwritten

correctivefeedbackand thesecond experimentalgroup was

givenoralcorrectivefeedback.Allofthestudentineachgroup

followthisdesign:

Table3.1TheDesignofResearch

Group Pre-test Treatment Post-test

Group1 O
1 X O

2

Group2 O
1 X O

2

Thetableaboveshowsthatthisstudyinvolved2groups.

Group1isthefirstexperimentalgroupthatwasgivenwritten

correctivefeedback,group2isthesecondexperimentalgroup

thatwasgivenoralcorrectivefeedback.Thetablealsoshows

thatthisstudywillgothroughthreestagesindatacollection,

namelypre-test,treatment,andposttest.
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B. PopulationandSample

ThisresearchconductedatSMANegeri1Majenewhichis

locatedatJl.M.Djud.PNo.2,Tangnga-TangngaNeighborhood,

EastBanggaeDistrict,MajeneRegency,WestSulawesiProvince.

The population ofthisstudyare two classesin 11th grade

studentsatSMANegeri1Majenetotalling73student’s.Thetwo

classesareMIPA1andMIPA2thathaveequalabilityinEnglish.

Theresearchimplementedatotalsamplingmethodwhereall

populationmemberscouldgetinvolvedinthisresearch.

C. DefinitionofOperationalVariable

The variables in this research consist of independent

variablesanddependentvariables.Theindependentvariablesare

OralCorrectiveFeedback(X1)andWrittenCorrectiveFeedback

(X2).While the dependentvariable is the Students’Written

Assignment.

1. OralCorrectiveFeedbackisfeedbackthatgiventostudents

orally.Itisconsideredinteractivefeedbackasitinvolvesboth

theteacherandthestudentstointeractaboutthemistakes

thatthestudentsmadeintheirwriting.

2. Writtencorrectivefeedbackwhenteachersgiverevisionsin

thestudents’writingworks.Inthisfeedback,teachershavea

veryimportantroletomarkandcorrecttheirstudents'errors
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intheirwriting.

3. Writingassignmentisataskgiventostudentsasaform of

teacherevaluationandassessmentoftheirunderstandingof

thematerialthathasbeengiven.Writingassignmentsarean

importantaspectoflearning,inwhichstudentscanexpress

theirideasandexercisetheircreativityintheirwriting.

D.ResearchInstrument

Inthisstudy,theinstrumentusedtocollectdataisatest.

Thetestsconsistoftwo,namelypre-testandpost-test.Thepre-

testwasconductedtomeasurestudents'writingabilitybefore

correctivefeedbackwasimplemented,whilethepost-testwas

conductedafterthefeedbackwasgiven.Thestudenthasto

writeadescriptivetextbasedonthegiventopics.Theyhaveto

writeatleast100wordsconsistingofanidentificationparagraph

andadescriptionparagraph.Thetopicisdescribingmyselfinthe

pre-test. Then, the topic is describing my friend, my

brother/sister,and myparentsastreatment.In theend,the

studentdescribestheirteacherinthepost-test.

E. ValidityTest

Validisoneofthecriteriathatindicateagoodtext.Thistest

aimstocheckwhethertheresearchinstrumentusedisvalidor

not.AccordingtoHughes, A testissaidtobevalidwhenit
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measureswhatitisintendedtomeasure.Inthisresearch,the

researcherwantstoknow theeffectivenessoforalandwritten

correctivefeedbackonstudent’swritingassignment.

Hughesdividesvalidityintoseveralcategories.Thefirstis

contentvalidity.A testissaid to havecontentvalidityifits

contentisarepresentativesampleoflanguageskills.Allaspects

testedinthisstudyincludedwritingsub-skills.Thesub-skills

testedweregrammar,vocabulary,andmechanism.Thesecond

aspectofvalidityisconstructvalidity.Atestissaidtohavethis

validityifitcanbeshownthatthetestmeasurestheabilitythat

issupposedtobemeasured.9Thistestissupposedtomeasure

writingability,sotheauthorprovidesawrittentesttomeasure

students'writingability.Thelastvalidityisfacevalidity.Atestis

saidtohavefacevalidityifthetestlookslikewhatitissupposed

to measure.Furthermore,the researcherused directessay

assignmentsbasedonthesyllabusandteacher'sbooktomake

theinstrumentvalid.

F. TheProcedureofDataCollection

Theresearchercollectedthequantitativedataintheform of

Pre-testandPost-test.Thetestwasperformedinthebothof

experimentalclasstoknowthestudent’sabilityinwriting.When

givingthetest,theresearcherprovidedworksheetstostudents.

Pre-Test
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Theworksheetcontainedinstructionsfortakingthetestand

personaldatathatwasfilledinbystudents.Studentsweregiven

45minutestodothetest(pre-testandpost-test).

The research procedure was carried outaccording to the

schedulebelow:

Meeting Activity

AnalysiseffectivenessofCorrective

Feedback

Group1

ImplementedWritten

CorrectiveFeedback

Post-test

Thepost-testwasconductedtodeterminethe

qualityofstudent’swritingaftertheapplication

ofcorrectivefeedback

Implementation

Theresearchergavecorrectivefeedbackon

student’swriting

Group2

ImplementedOral

CorrectiveFeedback
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Table3.2.TheProcedureofDataCollection

Meeting

1

The participants from two classes wrote a 100-150 word

descriptivetextindividuallyonthetopic‘Myself’.Thisassignment

servedasthepre-test.

Meeting

2

Theresearcherprovidedmaterials,examples,andexercisesabout

simplepresenttense(verbal)tobothoftheexperimentalclass.

Meeting

3

Theresearchprovidedmaterials,examples,andexercicesabout

simplepresenttense(nominal)tobothoftheexperimentalclass.

Meeting

4

TheResearcherfocusedonprovidinganoverviewofhowtocreate

thebestandcorrectdescriptiontextsandshowedexamplesof

descriptiontextstobothoftheexperimentalclass.

Meeting

5

The participants from two classes wrote a 100-150words

descriptivetextindividuallyonthetopic‘myfriend’.Theresearcher

was given corrective feedback in each group. The first

experimentalgroupwasgivenwrittencorrectivefeedbackandthe

secondexperimentalgroupwasgivenoralcorrectivefeedback.

Meeting

6

The participants from two classes wrote a 100-150 words

descriptivetextindividuallyonthetopic‘Mybrother/sister’.The

researcherwasgivencorrectivefeedbackineachgroup.Thefirst

experimentalgroupwasgivenwrittencorrectivefeedbackandthe

secondexperimentalgroupwasgivenoralcorrectivefeedback.

Meeting

7

The participants from two classes wrote a 100-150 words

descriptive text individually on the topic ‘My parents’.The

researcherwasgivencorrectivefeedback.Thefirstexperimental

groupwasgivenwrittencorrectivefeedbackandthesecondgroup

wasgivenoralcorrectivefeedback.

Meeting

8

The participants wrote a descriptive text 100-150 words

individually.Thisassignmentservedasthepost-test.
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Thetableaboveexplainsthattheresearcherprovidedoral

andwrittencorrectivefeedbacktobothoftheexperimentalclass.

Threemeetingswereheldto learngrammar,especiallysimple

presenttensewhichiscommonlyusedineverydaylife,aswellas

grammarusedindescriptivetext.Atthethreemeetings,the

researcher also provided vocabulary commonly used in

describingsomething,someone,oranobjectandpayattention

topunctuationinstudentwork.Andthreemeetingsfocusedon

providingoralandwrittencorrectivefeedback.

Ingivingcorrectivefeedbacktheresearchusestwoways,

namelyoralandwrittenwiththesamequality.Ingivingwritten

corrective feedback the researcherunderlined and provided

justificationinthestudent'swriting.Forexample(Shelikesto

playin the park.)In the sentence the use of'like'is used

incorrectlybecauseitusesthesubject"she"sotheresearcher

wrote(Shelikestoplayinthepark.)andwritethereasonwhylike

shoulduse"s"attheend.Whilegivingoralcorrectivefeedback,

eachstudentswascalledupononeatatimeandgivendirect

correctioninthesameway.Oralcorrectivefeedbackdiffered

from writtencorrectivefeedback,whichcouldbedoneanywhere,

whereasoralcorrectivefeedbackconductedintheclassroom.

G.TheTechniquesofDataAnalysis

Aftertheresearhercollectsthedata,theresearcherthen
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analyzethedatawiththeaim ofdrawingconclusions.Thefirst

stepbeforeprocessingthedataistogaveascoringtheresultof

pre-test and post-test. In giving scores, the researcher

collaboratedwiththeteacher.Thescoresaretobeassigned

accordingtothefollowingtable:

Aspect Score PerfomanceDescription Weighting

Content
(C)
30%
-Topic
-Details

4
The topic is complete and
clear and the details are
relatingtothetopic

3x

3
The topic is complete and
clearbutthedetailsareamost
relatingthetopic.

2
The topic is complete and
clearbutthe details are not
relatingtothetopic.

1
The topic is clear and the
detailsarenotrelatingtothe
topic.

Organization
(O)
20%
-Identification
-Description

4
Identificationiscompleteand
descriprionarearranged with
properconnectives.

2x

3
Identification is almost
completeanddescriptionsare
arranged with almostproper
connectives.

2
Identification isnotcomplete
and the description are
arranged with few misuseof
connectives.

1
Identification isnotcomplete
anddescriptionsarearranged
withmisuseofconnectives.

Grammar
(G)
20%
- Use present
tense
-Agreement

4 Very few grammatical or
agreementinaccuracies

2x

3
Few grammatical or
agreement inaccuracies but
noteffectonmeaning

2 Numerous grammatical or
agreementinaccuracies
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1 Frequent grammatical or
agreementinaccuracies

Vocabulary(V)

15%

4 Effectivechoiceofwordsand
wordsforms

1.5x

3
Few misuse ofvocabularies,
word forms,butnotchange
themeaning

2 Limitedrangeconfusingwords
andwordform

1
Verypoorknowledgeofwords,
word forms, and not
understandable

Mechanics (M)
15%
-Spelling
-Punctuation
-Capitalization

4 It uses correct spelling,
punctuation,andcapitalization

1.5x

3
It has occasionalerrors of
spelling, punctuation, and
capitalization

2
It has frequent errors of
spelling, punctuation, and
capitalization

1
Itis dominated byerrors of
spelling, punctuation, and
capitalization.

Adaptedfrom Brown(2007)

Score=
Scoreyangdiperoleh

ScoreMaksimal
x100

The table above is a descriptive textassessmenttable

adaptedfrom brown.Althoughinthetabletherearefiveaspects

assessedindescriptivetext,inthisstudy,theresearcheronly

tookfourofthem,namelygrammar,vocabulary,mechanicsand

content.ThisisbasedontheproblemsfoundinSMANegeri1

Majenewhichhavebeendescribedinthebackgroundthatin

studentswritingtherearestudenterrorsintheform ofgrammar,
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vocabulary,andmechanics.

a. NormalityTest

Anormalitytestisusedtoknow whetherthedatafrom

two experimentclassarenormallydistributed ornot.The

researcherusedSPSSsoftwaretoperform thecalculation.

Thedataisnormalwhenthenormalityscoreismorethan0,5.

Instead,dataisnotnormalifthescoreislowerthan0,5.

The researcherchecked the normality score in both

classes.First,theresearcherpresentedthenormalitytestof

pre-testandpost-testofthefirstexperimentalgroupinthis

table:

Table3.4TestofNormality

Kolmogorov-Smirnova Shapiro-Wilk

Statistic df Sig. Statistic df Sig.

Pretest .144 18 .200* .960 18 .610

Posttes

t

.175 18 .151 .954 18 .495

*.Thisisalowerboundofthetruesignificance.

a.LillieforsSignificanceCorrection

TheSig.(2-tailed)valueofpre-testandpost-testinthe

firstexperimentalgroupisp>µ(0.610>0.05)and(0.495>

0.05).Thisscoreindicatesthatthepre-testandpost-testof

thefirstexperimentalgroupisnormallydistributed.Second,
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theresearcheralsopresentedthenormalitytestofpre-test

andpost-testofthesecondexperimentalgroupindetails:

Table3.5TestOfNormality

Kolmogorov-Smirnova Shapiro-Wilk

Statistic df Sig. Statistic df Sig.

Pre-test .186 18 .102 .913 18 .099

Post-

test

.173 18 .162 .925 18 .156

a.LillieforsSignificanceCorrection

The Sig.(2-tailed)value ofpre-testand post-testthe

secondexperimentalgroupisp>µ(0.006>0.005)and(0.059

>0.005).Thisisscoreindicatedthatthepre-testandpost-

testofsecondexperimentalgroupisnormallydistributed.In

summary,allofthepre-testsandpost-testsconductedinboth

classesarenormallydistributed.

b. Uji-t

Uji-tisconductedtocomparetheresultofpre-testand

post-test.Ifthesignitificancvalueofthettest>0.05thenH1

isacceptedandH0isrejected.Itmeansthatthereisinfluence

betweentheindependentvariableonthedependentvariable.

Conversely,ifthesignitificancevalueofthettest<0.05then

H1isrejectedandH0isaccepted.Itmeansthatthereisnot

influencebetweentheindependentvariableonthedependent
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variable.

Thisresearchwillgothroughhypothesistestingusinga(t-

test)toseetheextentoftheinfluence(positive/negative)of

the independent variables including Oral and Written

CorrectiveFeedback.Hypothesistesting can be stated as

follows:

IfthevalueofSig.(2-tailed)is<0.05,theH1isaccepted.

IfthevalueofSig.(2-tailed)is>0.05,theH0isaccepted.

Description:

H1:Thereisadifferencebetweenthepre-testandpost-test

scoresintheoralcorrectivefeedbackgroup.

H2:Thereisadifferencebetweenthepre-testandpost-test

scoresinthewrittencorrectivefeedbackgroup.

H3:Thereisadifferenceineffectivenessbetweenoraland

writtencorrectivefeedback.
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CHAPTERIV

RESEARCHFINDINGSANDDISCUSSION

A.DescriptiveStatistics

Theresearcherusesdescriptivestatisticstodescribetrends

inthedata.Thesestatisticsindicatethedataofpre-test,post-

test,gainedscores,andthemeanscoresofthetwoexperimental

classes.Theexperimentalgroupsinthisstudyweremipa1and

mipa2classeswhichconsistedof73students.

Thestudentsdidawritingtaskofdescriptivetextbefore

gettingtreatment.Thetreatmentwasgiventhreetimeswhich

increased students’scores point by point. The research

conductedthepost-testbyusingthesamepre-test.Finally,the

researcherselected30outof73studentsassamplesbasedon

studentswhotookthepre-testuntilthepost-test.Theresultof

thepre-test,post-test,and gained scoreoftheexperimental

classislistenbelow.

Table4.1Pre-testandPost-testoftheOralCorrectiveFeedback
Group

Pre-test Post-test

N 18 18

Max 75 90
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Min 50 65

Mean 51.39 73.06

Std.Deviation 15.127 12.022

Basedonthedataabove,themeanscoreofthepre-testwas

56.94.Itmeantthatthestudentsoftheoralcorrectivefeedback

groupmostlydidnotachieveKKM (KriteriaKetuntasanMaksimal)

scorebecausetheystillhavemanymistakesintheirwritingtask.

TheKKM (KriteriaKetuntasanMaksimal)scorewas75forthe

writingtaskofdescriptivetext.

Table4.2Pre-testandPost-testScoresoftheWritten

CorrectiveFeedbackGroup

Pre-test Post-test

N 18 18

Max 70 90

Min 50 60

Mean 60.00 72.78

Std.Deviation 11.882 8.782

Basedonthedataabove,themeanscoreofthepre-testthat

achieved is 64.00.Itmeans thatstudents ofthe written

correctivefeedbackgroupmostlyachievedhigherscorethanthe

oralcorrectivefeedbackgroup.Thestudentsalso getbetter

understandingandconfidencetoaccomplishthewritingtasks.

B. HypothesisTest

Inthisstep,theresearcherusedapairedsamplet-testto

analyzethehypothesis.Theresearchusedthistestduetoboth

experimentalgroupswerenormal.A pairedsamplet-testwas
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usedtoknowthemeandifferenceinthesameclass.Themean

included pre and post-tests.The paired sample t-testalso

showedasignificantdifferencebetweenthetwoclassesafter

treatments.

1. OralCorrectiveFeedback

Thefirsthypothesisinthisstudyis"Thereisa

differencebetweenpre-testandpost-testscoresinoral

correctivefeedbackgroup."whichcanbeseeninchapter

2.Intestingthishypothesis,theresearcherusedSPSSby

conducting a paired sample test.The results ofthe

hypothesistestarepresentedinthefollowingtable:

Table4.3PairedSampleStatisticoftheOralCorrective

FeedbackGroup

Table4.4PairedSampleTestoftheOralCorrectiveFeedback

Group

 

PairedDifferences t df
Sig.(2

-
tailed)

Mean
Std.
Deviati
on

Std.
Error
Mean

95%
Confidence
Intervalofthe
Difference

Lower Upper

Mean N

Std.

Deviation Std.ErrorMean

Pair1 Pre-test 51.39 18 15.127 3.566

Post-test 73.06 18 12.022 2.834
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Pai
r1

Pre-
test
-
Post
-test

-21.665 11.632 2.742
-
27.451

-
15.882

-
7.903

17 .001

The value ofSig.(2 tailed)was 0.001 < 0.05.

Additionally,themeanscoreofpre-testwas51.39and

themeanscoreofpost-testwas73.06.Itcanconclude

thattherewasdifferentmeanofpre-testandpost-testin

theoralcorrectivefeedbackgroup.

2. WrittenCorrectiveFeedback

Thesecondhypothesisinthisstudyis"Thereisa

difference between pre-testand post-testscores in

writtencorrectivefeedbackgroup."whichcanbeseenin

chapter2.Intestingthishypothesis,theresearcheralso

used SPSS byconducting a paired sampletest.The

results ofthe hypothesis testare presented in the

followingtable:

Table4.5PairedSampleStatisticsoftheWrittenCorrective

FeedbackGroup

Mean N

Std.

Deviation

Std.Error

Mean

Pair1 Pre-test 60.00 18 11.882 2.801

Post-

test

72.78 18 8.782 2.070
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Table4.6PairedSampleTestoftheWrittenCorrective

feedbackGroup

 

PairedDifferences
t df

Sig.(2
-

tailed)

Mean
Std.

Deviation

Std.
Error
Mean

95%
Confidence

Intervalofthe
Difference

Lower Upper
Pair
1

Pre-
test
-
Post
-test

-12,778 12,274 2,893 -18,882 -6,674 -4,417 17 0,001

Thetableaboveshowedthesignificantdifference

betweenthetwoscores.First,thevalueofSig.(2tailed)

is0.001<0.05.Inaddition,themeanofpre-testis60.00

andthemeanofpost-testis72.78.Itcanconcludedthat

thereissignificantdifferenceofscorepreandpost-test

inwritingofdescriptivetextatthewrittencorrective

feedbackgroup.

The result reveals that both of classes have

significantdifference score on writing assignment.

However,the mean score ofthe written corrective

feedback group was higher than that of the oral

correctivefeedbackgroup.Thescoreofpost-testinthe

writtencorrectivefeedbackgroup was72.78 and the
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scoreofpost-testintheoralcorrectivefeedbackgroup

was 73.06.This is indicated thatthe oralcorrective

feedbackgroupgained1.28pointshigherthanthatof

thewrittencorrectivefeedbackgroup.

3. Thedifferenceinbetweenoraland writtencorrective

feedbackgroup

In addition,the researcher also showed the

independentsamplet-testtoshow themeandifference

betweenthefirstexperimentalgroupandthesecond

experimentalgroup.First,thefollowingtablepresents

theindependentt-testofthepre-testscore:

Table4.7IndependentSamplesTestofPre-testintheOraland

WrittenGroup

Levene's

Testfor

Equalityof

Variances

t-testforEqualityofMeans

F Sig. t df

Sig.(2

-

tailed)

Mean

Differe

nce

Std.

Error

Differen

ce

95%Confidence

Intervalofthe

Difference

Lower Upper
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Nilai Equal

varian

ces

assum

ed

.649 .426 1.899 34 .067 8.611 4.534 -.603 17.825

Equal

varian

ces

not

assum

ed

1.899
32.19

3
.067 8.611 4.534 -.622 17.844

ThevalueofSig.(2 tailed)was0.067 >0.05.It

meansthattherewasalittledifferentofthepre-test

scoresbetweenthefirstandthesecondexperimental

group. Second, the researcher also showed the

independentsamplet-testtoshow themeandifference

betweenthefirstandthesecondexperimentalgroupin

thefollowingtable:

Table4.8IndependentSampleTestofPost-testintheOraland

WrittenGroup

Levene's

Testfor

Equalityof

Variances t-testforEqualityofMeans
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F Sig. t df

Sig.(2-

tailed)

Mean

Differe

nce

Std.Error

Difference

95%

Confidence

Intervalofthe

Difference

Lower Upper

Class Equal

varianc

es

assum

ed

2.34

4
.135 -.079 34 .937 -.278 3.509 -7.409 6.854

Equal

varianc

esnot

assum

ed

-.079
31.12

2
.937 -.278 3.509 -7.434 6.878

ThevalueofSig.(2tailed)was0.937>0.005.It

meansthattherewasalittledifferenceofthepost-test

scoresbetweentheoralandwrittengroup.

C. Discussion

Theresearcherfindingsprovethatoralandwrittencorrective

feedback on student’s writing assignment are effective.

Interpretationoffindingsaboveispresentedasfollow:

1. OralCorrectiveFeedback

Applyingtheoralcorrectivefeedbackintheclass,the

researcherfindsthatthemeanscoreofpost-testofstudents’

writingisgreaterthanpre-test,inthetable4.1showsthatin

pre-testget51.39andaftertreatmentget73.06.Therefore

theresearcherindicatesthatthereisimprovementofthe
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students’writing by using oralcorrective feedback.It

supportedbypreviousresearchdonebyFaniyanti(2019)

found thatoralcorrectivefeedbackhasgoodinflunceto

correctstudents’writing.In addition previous research

conducted by Rosana (2015) found that students are

enthusiastic about receiving oral corrective feedback

becauseitcanhelpthem improvetheirperformance.Based

on the result, the researcher concludes that the

implementationoftheoralcorrectivefeedbackonstudent’s

writingatthesecondyearstudentsofSMANegeri1Majene

iseffectivetodevelopthestudentswriting.

Basedonthepreviousdescription,theresearcherfound

thatstudentshavedifficultiesinwritingEnglish,particularly

ingrammar,vocabulary,andmechanics.Asaresult,they

makeerrorsintheirwriting.Thestudentshaveinsufficient

skillsinthesethreecomponentsofwritinginEnglish.

Inthepre-test,errorswerefoundinthestudents'writing.

Their sentences contain incorrect grammar usage,

inappropriatevocabulary,lackofpunctuation,unfamiliarity

with using capitalletters forplace names,regions,the

beginningofsentences,orpeople'snames,andtheyuse

capitallettersunnecessarilyorinthemiddleofsentences.

Additionally,theirwritingalsocontainsspellingerrors.This
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meansthattheirwriting cannotbeconsidered correctin

termsofgrammar,vocabulary,andmechanics.

Meanwhile,students'writing skillsin the post-testare

higherthaninthepre-testintermsofgrammar,vocabulary,

andmechanics.Althoughtherearestillsomeerrorsintheir

writing,researcherscanseetheirimprovementbasedonthe

frequencyofmistakesmade.Thisindicatesthattheyhave

graspedtheusageofgrammar,vocabulary,andmechanics

better.

Based on the analysis ofthe data and testing the

hypothesis,theresultofcalculationwasfoundthatthenull

hypothesis(H
0
)wasrejectedandalternativehypothesis(H

a
)

wasaccepted.Itmeansthatthetreatmenthadsignificant

influence of using oralcorrective feedback.From the

analysisweknew thatthestudentsstudentswhoreceived

treatmentusing oralcorrective feedback scored better

beforethetreatment.

2. WrittenCorrectiveFeedback

The previous finding section shows the effectiveness

writtencorrectivefeedbackonstudent’swritingassignment.

Themeanscoreofpost-testishigherthanthemeanscoreof

thepre-test.Intable4.2showsthatinpre-testthemeanis

60.00 and thepost-testis72.78.Itmeansthatthereis
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improvementonstudent’swriting.

In the previousresearch concucted byBonsu (2021)

found thatthere has been a significantimprovementin

students'writing ability,reflecting the impactofEnglish

teachers'writtenfeedbackontheirwritingskills.Itisalso

supported bySa’adah (2021)in herfindingsthatwritten

correctivefeedbackcanincreaseself-correctinginstudents

which provides a big impactin improving the qualityof

students'writing.Therefore,itcanbeconcludedthatwritten

correctivefeedbackcanhelpstudentsidentifythemistakes

theymakeintheirwritingsothattheycanimprovethequality

oftheirwriting.

Theresultaboveconcludesthattheimplementationof

written corrective feedback is effective on students’in

secondyearstudentsofSMA Negeri1Majene.Itisalso

indicatesthatthereisasignificantdifferencescoresofthe

studentswritingbyusingwrittencorrectivefeedback.

Inthewrittencorrectivefeedbackgroup,similarerrorsare

observed in grammar,vocabulary,and mechanics.For

instance,innominalsentences,theyoftenwriteonlythe

subjectand objectwithoutincluding theverb "to be".In

anotherexample,whenwritingnameswithinsentences,they

frequently startthem with lowercase letters instead of
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capitals.Meanwhile,students'writingskillsinthepost-test

arehigherthaninthepre-test.Theirproficiencyingrammar,

accuratevocabularyusage,andmechanicshasimproved.

Althoughtherearestillsomeerrorsintheirwriting,their

improvementcanbeseenfrom thefrequencyofmistakes

made.

Based on the analysis ofthe data and testing the

hypothesis,theresultofcalculationwasfoundthatthenull

hypothesis(H
0
)wasrejectedandalternativehypothesis(H

a
)

wasaccepted.Itmeansthatthetreatmenthadsignificant

influence ofusing written corrective feedback.From the

analysisweknew thatthestudentsstudentswhoreceived

treatmentusingwrittencorrectivefeedbackscoredbetter

beforethetreatment.

3. Thedifferencebetweenoralandwrittencorrectivefeedback

group.

The findings show that there were very significant

differencesbasedonstudents'scoresand gradesinthe

pretest and post-test. The researher can see the

improvementthatoccursinthewaystudentswritewhenthe

oralandwrittencorrectivefeedbackhasbeenapplied.Infact,

thecorrectivefeedbackwasacceptedandinspiredstudents

toimprovethewritingskillsofSMANegeri1Majenesecond-
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yearinthe2024accademicyear.

Aftertheresearchwascompleted,thestudents'grades

improved.Unfortunately,theapplicationoforalcorrective

feedbackrequiresquitealotoftime.Soitisalittledifficult

to manage time in its application,in contrastto written

corrective feedbak which is not done directly in the

classroom.however,oraland written correctivefeedback

havethesameeffectivenessinimprovingstudentwriting.

Furthermore,This research concluded that oraland

writtencorrectivefeedbackhavethesameeffectivenessin

students'writing assignments,Itstates thatthere is no

significantdifferenceinscoresbetweentheoralandwritten

group.Thisindicatesthatbothoralandwrittencorrective

feedbackhaveequaleffectivenessinwritingassignment.It

suggeststhatbothoralandwrittencorrectivefeedbackare

equallyeffectiveinimprovingstudent’swritingassignment,

without one being significantly superior to the other,

especiallyinthesecondgradeofSMANegeri1Majene.It

canconcludethatthenullhypothesis(H
0
)wasacceptedand

thealternativehypothesis(H
a
)wasrejected.



CHAPTERV

CONCLUSIONANDSUGGESTION

A.Conclusion

ThisresearchusedSPSS27tocalculatetheobtaineddata.According

totheresearchfindingsanddiscussion,theconclusionisasfollows:

1. Thisresearchdemonstratesthatoralcorrectivefeedbacksignificantly

enhancesthewritingskillsofstudentsatSMANegeri1Majene,as

evidencedbyhigherpost-testscorescomparedtopre-testscores.

Thisimprovementunderscorestheeffectivenessofthismethodin

helping students correct errors and understand better writing

techniques.Therefore,theuseoforalcorrectivefeedbackcanbea

primary strategy in language teaching to improve the quality of

studentwritingandsupportmoreinteractiveandresponsivelearning

practices.

2. This study shows thatwritten corrective feedback substantially

improvesthewritingabilitiesofstudentsatSMANegeri1Majene,as

reflectedinthehigherscoresobservedinpost-testscomparedtopre-

tests.Thisenhancementhighlightstheeffectivenessofthisapproach

inassistingstudentstorectifytheirmistakesandgraspbetterwriting

techniques.Consequently,incorporatingwrittencorrectivefeedback

canserveasakeystrategyinlanguageinstructiontoelevatestudent

writing qualityand fostera moreengaging and adaptivelearning

environment.
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3. Basedontheresultofdataanalysisandthediscussionshowedthat

both oraland written correctivefeedbackareequallyeffectivein

enhancing students'writing skills atSMA Negeri1 Majene,as

evidencedbyimprovedpost-testscorescomparedtopre-testscores.

Whilebothtypesoffeedbackhavebeenshowntoassiststudentsin

correctingerrorsandunderstandingbetterwritingtechniques,thereis

nosignificantdifferenceineffectivenessbetweenthetwo.Therefore,

both oraland written corrective feedbackcan be relied upon as

primarystrategiesinlanguageteachingtoenhancestudentwriting

quality and foster a more interactive and adaptive learning

environment.

B. Suggestion

Thewriterwould liketo givesomesuggestionsforthefollowing

parties.

1. ForEnglishteachers:

a. Englishteachersshouldapplyfeedbackproperlyinorderto

gettheexpectedresult.

b. Englishteachersshouldclassifywhatkindoferrorthatshould

becorrected.

c. Englishteachersshouldgivemoreproductiveactivitiesinthe

class.

2. Forstudents:

a. Thestudentsneedmorepracticeoutsidetheclassroom in
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ordertoreinforcetheskillthattheygetintheschool.

b. Thestudentsareexpectedtolearnfrom theirmistakesanddo

notmakethesamemistakesinthenextassignment.

3. Forfurtherresearchers:

a. Furtherresearchers could try oraland written corrective

feedback used in otherEnglish skills such as speaking,

readingandlistening.

b. Furtherresearchers could try oraland written corrective

feedbackinotherlevelEnglishproficiencysuchasbeginneror

advancelearner.

c. Furtherresearchers could try oraland written corrective

feedbackforthestudentsinwhichEnglishistheirsecond

languageratherthanforeignlanguage.

d. Furtherresearchers could try oraland written corrective

feedback forthe students who learn English in special

purposes.

e. Furtherresearchers could try oraland written corrective

feedbackforthestudentswhohavedifferentfirstlanguage.
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DOCUMENTATIONOFTEACHINGMOMENTSANDSTUDENTSDOING

ASSIGNMENT

Picture1.TheFirstMeetingattheFirstExperimentalGroup

Picture2.TheFirstMeetatTheSecondExperimentalGroup
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Picture3.TheSecondMeetingatTheFirstExperimentalGroup

Picture4.TheSecondMeetingattheSecondExperimentalGroup

Picture5.TheThirdMeetingatTheFirstexperimentalGroup
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Picture6.TheThirdMeetingatTheSecondExperimentalGroup

Picture7.TheFourthMeetingatTheFirstExperimentalGroup

Picture8.TheFourthMeetingatTheSecondExperimentalGroup
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Picture9.ThefifthMeetingatTheFirstExperimentalGroup

Picture10.TheFifthMeetingatTheSecondExperimentalGroup
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Picture11.TheSixthMeetingatTheFirstExperimentalGroup

Picture12.TheSixthMeetingatTheSecondExperimentalGroup
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Picture13.TheSeventhMeetingatTheFirstExperimentalGroup

Picture14.TheSeventhMeetingatTheSecondExperimentalGroup
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Picture15.TheLastMeetingatTheFirstExperimentalGroup

Picture16.TheLastMeetingattheSecondExperimentalGroup
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THEPRE-TESTANDPOST-TESTSCORESATWRITTENCORRECTIVE

FEEDBACKGROUP

No
Pre-test

Nilai
Post-test

Nilai
G V M C O G V M C O

1 2 3 2 3 3 65 2 3 2 4 3 70

2 2 3 2 4 3 70 2 3 2 4 3 70

3 3 2 3 3 2 65 2 3 3 4 3 75

4 1 2 1 2 1 35 2 3 2 3 3 65

5 2 2 2 3 2 55 2 3 3 3 3 70

6 2 3 2 2 2 55 2 4 3 4 4 85

7 2 2 2 2 2 50 2 3 2 3 3 65

8 2 3 2 4 3 70 2 4 2 4 4 80

9 2 2 3 3 3 65 2 3 3 3 3 70

10 2 3 2 4 3 70 2 2 4 3 2 65

11 1 2 1 2 2 40 2 3 2 4 3 70

12 2 3 2 4 3 70 2 3 2 4 3 70

13 2 2 2 3 3 60 2 3 2 3 3 65

14 2 2 2 3 3 60 2 2 2 4 2 60

15 2 2 2 2 2 50 2 4 2 4 4 80

16 2 2 2 3 2 55 2 3 2 4 3 70

17 3 3 3 4 4 85 3 4 3 4 4 90

18 2 2 2 3 3 60 3 4 3 4 4 90
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THEPRE-TESTANDPOST-TESTSCORESATORALCORRECTIVE

FEEDBACKGROUP

No
Pre-test

Nilai
Post-test

Nilai
G V M C O G V M C O

1 2 2 2 3 2 55 2 3 2 4 3 70

2 2 2 2 2 1 45 3 3 3 4 4 65

3 2 2 2 3 2 55 3 3 3 2 3 70

4 2 2 3 3 3 65 3 3 3 4 4 85

5 2 2 2 1 1 40 2 2 2 2 2 50

6 1 1 1 1 1 25 3 3 2 4 4 80

7 2 2 2 3 2 55 2 3 3 4 3 75

8 3 3 3 3 3 75 2 4 3 4 4 85

9 1 1 1 1 1 25 2 2 2 3 2 55
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10 2 2 2 2 2 50 3 3 3 4 4 85

11 3 3 3 3 3 75 3 3 3 4 4 85

12 2 2 2 3 2 55 2 3 2 3 3 65

13 2 2 2 2 2 50 2 4 1 4 4 75

14 1 1 1 1 1 25 2 3 2 2 2 55

15 2 2 2 2 2 50 2 3 2 4 4 75

16 2 2 2 3 3 60 3 4 3 4 4 90

17 2 2 2 2 3 55 2 3 2 3 3 65

18 2 3 2 3 3 65 3 4 2 4 4 85

WORKSHEET

Pre-test

Pleasewriteadescriptivetextbasedonthecriteriabelow:

1.Thedescriptivetextmustconsistatleast200-250words

2.Thedescriptivetextmustpayattentiontodescriptivegeneric

structure:

a.Identification :Identifiesphenomenonplaceorthingthat

willbedescribed

b.Description :describesaboutparts,qualitiesand
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characteristics.

3.ThetopicisDescribingMyself

Name :

Class :

Post-test

Pleasewriteadescriptivetextbasedonthecriteriabelow:

1.Thedescriptivetextmustconsistatleast200-250words

2.Thedescriptivetextmustpayattentiontodescriptivegeneric

structure:

c.Identification :Identifiesphenomenonplaceorthingthat
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willbedescribed

d.Description :describesaboutparts,qualitiesand

characteristics.

3.ThetopicisDescribingMyIdol

Name :

Class :

Treatment

Pleasewriteadescriptivetextbasedonthecriteriabelow:
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1.Thedescriptivetextmustconsistatleast200-250words

2.Thedescriptivetextmustpayattentiontodescriptivegeneric

structure:

e.Identification :Identifiesphenomenonplaceorthingthat

willbedescribed.

f. Description :describesaboutparts,qualitiesand

characteristics.

3.Thetopicismyfriend/mybrotherorsister/myparents

Name :

Class :
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DOCUMENTATIONOFPRE-TESTANDPOST-TESTSTUDENTS

WRITING



72



73



74



75



76



77



78



79



80



81



82



83



84



85



86



87



88



89



90



91



92



93



94



95



96


