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ABSTRACT

Researcher . Mutmainnah Hadi
Reg. Number : 10256119015
Title . The Effectiveness of Oral and Written Corrective

Feedback on Student’s Writing Assignment at SMA
Negeri 1 Majene.

This study aims to determine whether oral and written corrective
feedback are effective in improving students' writing skills and to identify
whether there is a difference in effectiveness between the two. This
experimental study was conducted at SMA Negeri 1 Majene with a
population of 112 grade 11 students divided into two classes: Mipa 1 as
the first experimental class and Mipa 2 as the second experimental class.
The research instruments consisted of pre-test and post-test. The first
experimental class received written corrective feedback while the second
experimental class received oral corrective feedback on their writing
assignments. Data were analyzed using SPSS 20 with a significance level
of 0.05 through paired sample t-test and independent sample t-test. The
results of the paired sample t-test showed that both experimental classes
experienced significant improvements in writing skills, with a Sig. (2-tailed)
value of 0.000 (p < 0.05), indicating a significant difference between pre-
test and post-test scores in both groups. This improvement demonstrates
that both written and oral corrective feedback are effective in enhancing
students' writing abilities. Meanwhile, the results of the independent
sample t-test showed a Sig. (2-tailed) value greater than 0.05, indicating no
significant difference between the effectiveness of written corrective
feedback and oral corrective feedback. These findings confirm that both
types of corrective feedback have equivalent levels of effectiveness in
helping students improve their writing skills. Based on these results, it can
be concluded that teachers can use both methods either separately or in
combination in writing instruction to maximize student learning outcomes.

Keywords : Error Correction, Writing Assesment, Learning Strategies,
Feedback Types.
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ABSTRAK

Researcher :  Mutmainnah Hadi
Reg. Number : 10256119015
Title . Efektivitas Umpan Balik Korektif Lisan dan Tertulis

pada Tugas Menulis Siswa di SMA Negeri 1 Majene.

Penelitian ini bertujuan untuk mengetahui apakah oral and written
corrective feedback efektif dalam meningkatkan kemampuan menulis
siswa serta untuk mengetahui apakah terdapat perbedaan keefektifan
antara keduanya. Penelitian eksperimen ini dilaksanakan di SMA Negeri 1
Majene dengan populasi 112 siswa kelas 11 yang terbagi dalam dua kelas:
Mipa 1 sebagai kelas eksperimen pertama dan Mipa 2 sebagai kelas
eksperimen kedua. Instrumen penelitian berupa pre-test dan post-test.
Kelas eksperimen pertama menerima written corrective feedback
sedangkan kelas eksperimen kedua menerima oral corrective feedback
pada tugas menulis mereka. Data dianalisis menggunakan SPSS 20
dengan taraf signifikansi 0.05 melalui paired sample t-test dan
independent sample t-test. Hasil paired sample t-test menunjukkan kedua
kelas eksperimen mengalami peningkatan kemampuan menulis yang
signifikan, dengan nilai Sig. (2-tailed) sebesar 0.000 (p < 0.05), yang berarti
terdapat perbedaan signifikan antara nilai pre-test dan post-test pada
kedua kelompok. Peningkatan ini menunjukkan bahwa baik written
maupun oral corrective feedback efektif dalam meningkatkan kemampuan
menulis siswa. Sementara itu, hasil independent sample t-test
menunjukkan nilai Sig. (2-tailed) lebih besar dari 0.05, mengindikasikan
tidak terdapat perbedaan signifikan antara efektivitas written corrective
feedback dan oral corrective feedback. Temuan ini mengonfirmasi bahwa
kedua jenis corrective feedback memiliki tingkat keefektifan yang setara
dalam membantu siswa meningkatkan kemampuan menulis mereka.
Berdasarkan hasil tersebut, dapat disimpulkan bahwa guru dapat
menggunakan kedua metode tersebut secara terpisah maupun
dikombinasikan dalam pembelajaran menulis untuk memaksimalkan hasil
belajar siswa.

Kata kunci : Koreksi Kesalahan, Penilaian Menulis, Strategi Pembelajaran,
Jenis-jenis Umpan Balik.

XV



CHAPTERII
INTRODUCTION

A. Research Background

Writing is one of the necessary skills that must be mastered and
learned (Suyanto, 2016). This writing skill allows students to express their
ideas in a clear and structured manner. Unfortunately for EFL students
often face difficulties when writing in English. This is because of the
difference between the Indonesian language as their second language and
Mandarese language as their mother tongue. Yulia (2017) emphasizes
that writing skills are the most difficult skills because in writing students
must have other skills as components of writing skills such as vocabulary,

grammar, spelling, and so on.

Based on the results of observations and interview were conducted at
SMA Negeri 1 Majene, researcher found that when given writing
assignments, the student’s writing produced had several aspects of errors.
The error is in the form of gramatical errors, inaccurate use of vocabulary,
and mechanics. Limited knowledge of grammar rules and the infrequent
use of English in everyday life or interactions make it difficult for EFL
students to write English. Because of this limited knowledge, EFL students
still make mistakes in their writing (R. M. Silalahi, 2014). To overcome this
problem, teachers need to be involved in their student's writing, namely by

giving writing assignments as well as feedback on their writing.



However, this feedback is very rarely done, especially on writing
assignments in English subjects. Danial & Idul (2016) in his writing
explains that some English teachers only accept the results of students'
work without providing feedback on the results of their work or revising
their writing, so students are not motivated in learning English, there are
even students who are less than optimal in doing their job. As a result,
their learning outcomes in English subjects are less than optimal. This is
because the teacher does not understand the important role of feedback
on students' assignments. Even if they provide feedback, the feedback
does not have any effect on their students. This is due to two influencing
factors. The feedback given by the teacher is negative and the feedback
provided is only in the form of check marks on their writing (Danial & Idul,

2016).

Providing corrective feedback in teaching and learning process,
especially in students' writing assignments for English subjects has a very
important role to improve students' abilities. Elhawwa et al. (2018)
emphasized that corrective feedback is still useful for EFL learners as it
informs students about their mistakes and helps them correct them. In
other words, the feedback given to students must include information

about the actions students should take to ensure proper performance.

Agustiningsih & Andriani (2021) explains that corrective feedback is
one way to help students improve their writing and improve it. This is also

supported by Herlinawati et al. (2018) who state corrective feedback can



make student aware of what they understand and anticipate them not to
make the same error. For this reason, feedback is considered a tool that
can stimulate students to improve the quality of their writing and make

them realize the mistakes they make in their writing.

Corrective feedback is considered from two perspectives, namely
behaviorism and cognitivism. From the point of view of behaviorism,
corrective feedback has a positive value because it can motivate and
direct students to correct their mistakes. While from the point of view of
cognitivism, feedback not only focuses students to see mistakes in their
writing, but they can also think and digest information from written or oral
feedback on their work (Kuswandini, 2020). In this case, students can see
the extent of their understanding of the material provided by their teacher

from the results of the feedback provided by their teacher.

In general, there are several types of feedback that teachers give to
their students. Two of them are oral and written corrective feedback. Oral
corrective feedback has the advantage of providing immediate and instant
feedback. This feedback allows students to interact directly with their
teacher and ask questions about things they don't understand. On the
other hand, Written corrective feedback provides an opportunity for
students to reflect on their mistakes. This feedback allows students to go

back and check their mistakes more thoroughly.

Aridah (2016), in her research, proved that written corrective feedback



is effective in improving EFL students' writing skills. She explained that
giving written corrective feedback on students' writing is an important
thing to do by a teacher. In addition, this written corrective feedback is in
demand by most students. This is also proven by Pamungkas & Amroni
(2021) in their research results that there is a significant difference
between the experimental class and the control class. They showed that
the experimental class that using written corrective feedback obtained
higher scores than the control class that was not given written corrective
feedback. It shows that written corrective feedback is effective to

improving students' writing skills.

In another research, Ilham et al. (2021) also showed that oral
corrective feedback is effective in improving students' writing skills. In
their writing, they showed that the experimental class obtained higher
scores than the control class which did not use oral corrective feedback.
This is supported by Rahmawati (2023) who states that oral corrective
feedback can help students find out where their errors are, avoid making

the same errors and be able to improve their knowledge.

There is still a paucity of research that investigates specifically the
comparative effectiveness of oral and written feedback in improving
students' writing skills. Several previous studies involved only one type of
feedback. Therefore, a more in-depth research is needed to answer
questions about the differences in the effectiveness of oral and written

feedback on students' writing skills at SMA Negeri 1 Majene. Rofiqgoh &



Chakim (2020) emphasized that further research is needed to determine

the effectiveness of oral and written feedback in English writing classes.

Based on the problems stated above, the writer is interested in
knowing the effectiveness of corrective feedback on writing assignments
in English subjects and the difference in the effectiveness of oral and
written corrective feedback at SMA Negeri 1 Majene. By knowing the
difference in effectiveness between oral and written feedback, schools
can develop teaching strategies that are more effective in improving

student's writing skills.

B. Research Problem

Based on the background of the problems in this study, the

formulation of the problem is as follows:

1. Is oral corrective feedback effective for improving the quality of

student’s writing assignments at SMA Negeri 1 Majene?

2. Is written corrective feedback effective for improving the quality of

student’s writing assignments at SMA Negeri 1 Majene?

3. Is there a difference in effectiveness between oral and written

corrective feedback?

C. Research Objectives

Based on the formulation of the problem that the researcher compiled,



the objectives of this study is as follow

1. To evaluate the effectiveness of oral corrective feedback on students'

writing assignments at SMA Negeri 1 Majene.

2. To evaluate the effectiveness of written corrective feedback on

students' writing assignment at SMA Negeri 1 Majene.

3. To evaluate the difference in effectiveness between oral and written

corrective feedback.

D. Research Significance

The results of this study are expected to have significance both in
terms of theoretical and practical aspects. From a theoretical perspective,
researcher contribute to the field of English education which focuses on
the development of English as a foreign language in West Sulawesi at the

high school level, especially in writing skills.

On the practical perspective, the results of this study have various
implications. First, for teachers, it will assist teachers in providing better
learning strategies, especially in writing skills in English lessons at all
school levels. Secondly, for student, this research aims to improve the
quality of their writing for the better by studying and correcting their
mistakes, and receiving all forms of feedback given by their teacher so

that the goals of the teaching and learning process are achieved.

Furthermore, this research is also expected to provide benefits for



other researchers, as it adds their knowledge and experience, enriching
their insight, and increase their competence and ability in teaching so that
they can become professional educators. The last, this study is also
expected to be useful for future researchers, who can use the results of
this reserach as a valuable reference and source of information for their
own research. Overall, the significance of this research lies in its
contribution to the theoretical basis of English language education and its

practical implications for teachers, students, and co-researchers alike.



CHAPTER I

LITERATURE REVIEW

A. Previous Related Studies

Research related to this study was also conducted by several
researchers. The first is a study entitled "Student's Perceptions on Written
and Oral Feedback in Writing Class", conducted by Rofigoh & Nur (2020).
This study aims to find differences in students' perceptions of teachers'
written and oral feedback in improving students' writing skills. In this study,
it was found that regardless of the form of oral or written feedback,
students have experienced improvements in their writing.

This research and the research conducted by Rofigoh & Nur relate to
the examination of how oral and written corrective feedback can influence
perception and effectiveness in the context of learning to write. The
research conducted by Rofigoh focused on students' perceptions of oral
and written feedback in writing classes. Meanwhile, this study focuses on
measuring the effectiveness of oral and written corrective feedback on
students' writing assignments. In general, both relate to the same issue,
namely how oral and written feedback can influence students' writing
learning experience as well as the impact on improving their writing skills.

The second is a study conducted by Solhi & Eginli (2020) entitled "The
Effect of Recorded Oral Feedback on EFL Learner's Writing", at one of the
Universities in Turkey. This study also observed feedback on EFL students'

writing. The results of this study found that providing feedback by utilizing



telegram as a tool to facilitate oral feedback proved effective in improving
students' writing. In addition, teachers can improve their skills in teaching
writing and in providing feedback.

Although there are differences in the use of words and the focus of
the research, the research conducted by Solhi & Eginli (2020) and this
study have a similar relationship. The research conducted by Solhi & Eginli
(2020) highlited the effect of recorded oral feedback on EFL student’s
writing skills. While this study focuses on the effectiveness of oral and
written corrective feedback on student’s writing assignment. Overall, both
discuss the importance of oral and written feedback in improving
student’s writing skills in the context of learning English as a foreign
language.

The third study with the title "Writing Corrective Feedback in Academic
Writing Class: How Experience Leads to Effective Practice", conducted by
Dayat (2021). The purpose of this study is to describe Indonesian
lecturers' practice of written corrective feedback in academic writing
classes. This study found that the teacher's practice of giving writing
corrective feedback on students' writing can motivate and encourage
students to correct their mistakes in writing so that their ability in
academic writing increases.

The correlation between this study and the research conducted by
Dayat is the similarity in the focus on corrective feedback in the context of

writing. Dayat's study explores the experience of providing corrective



10

feedback in an academic writing class, while this study focuses more on
the effectiveness of oral and written corrective feedback on students'
writing assignments. Both studies address the importance of feedback in
helping to improve students' ability to write, both in academic and general
contexts.

The fourth research is the research conducted by Jerome &
Fhaeizdhyall (2020) entitled "The Effect of Written Corrective Feedback
Strategies on Collocation Errors of Low-Performing ESL Learners", which
involved 92 low-ability ESL students. This study aims to investigate the
effect of written corrective feedback both directly and indirectly. The
findings showed that there was a significant difference in the post-test
results of the direct and indirect corrective feedback groups where both
writing corrective feedback strategies were proven to improve participants'
colloquial competence. In addition, this study shows that direct corrective
feedback is more influential on student performance.

Although there are differences in the formation of the title, this study
and the study conducted by Jerome & Fhaeizdhyall are also related to the
importance of the role of feedback on students' writing ability. This study
measured the effectiveness of corrective feedback on EFL students'
writing tasks, while the study conducted by Jerome & Fhaeizdhyall
focused on the effect of corrective feedback strategies on ESL students
with low writing ability. In general, both studies show the importance of

feedback in helping students, both low-performing students and students
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learning English as a foreign language. Feedback can improve their writing
ability.

Based on some of the previous studies mentioned above, the
researcher found similarities as well as differences with this research.
Overall, the similarity with previous research is that it aims to determine
the influences of oral and written corrective feedback on student’s writing
assignment. The differences lie in the location, sample of the research
object, method of data analysis, research findings, and characteristics.
The most basic is that previous research has focused on only one or two
research focus. While While this research includes two research focus at
the same time, namely the effectiveness of oral and written corrective
feedback on student’s writing assignment. This research will be
conducted at SMA Negeri 1 Majene.

B. Pertinent Ideas

1. Writing

a. Definition of Writing

Writing is the ability to express one's or others' ideas in written
text. ideas in the form of writing so that readers are able to
understand its contents (llham et al., 2021). According to Suhaebi
(2017) writing is the process of communicating ideas using
conversational symbols that are written, scribbled, drawn, or
formed on the surface of a material. Writing can describe what is

in the mind of a writer. Writers can imagine their thoughts into
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their writing and share their writing with readers to be able to

understand.

Another statement about writing come from Alsolami (2019)
who said that writing is very important to communicate one's
thoughts and knowledge in various ways. Asriati & Maharida (2013)
also stated that writing is an activity of expressing the author's
ideas in the form of writing on paper so that readers can read it
and understand the meaning expressed by the author. From the
explanation above, it can concluded if writing is the ability to
express ideas in the form of writing or symbols that reflect

thoughts as an important communication tool for readers.

b. Process of Writing

According to Zainuddin & Winata (2009) the writing process is
divided into five stages, namely pre-writing, writing, revising,
editing, and publication. This is also supported by Asriati &
Maharida (2013) in their writing which shows that each writing
process has an important role in obtaining good writing. The

explanation is as follows:

1) Pre-writing

The first step is pre-writing. At this stage, the writer will
develop the topic and ideas that support the topic and select the

target audience to focus the information on a particular topic
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(Zainuddin & Winata, 2009).

2) Writing

The second step is writing. The writer will start writing
according to the draft they have made in the first step and include

their own opinions that support their writing (Samsudin, 2016).

3) Revising

The third step is revising. At this stage, students review their
writing, share drafts with friends or groups, incorporate feedback
from friends, and refine ideas by adding or removing content

based on feedback from friend (Kamal & Faraj, 2015).

4) Editing

At this stage students will check the spelling, capitalization,
and punctuation in their writing before sharing it with friends and

make final corrections if needed (Wibowo, 2013).

5) Publication

The final step is publication. Students share their writing with
an audience, ranging from a smaller scale involving parents, peers,
or teachers to a larger scale involving platforms such as books or

magazines (Keen, 2017).
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c. The Form of Writing

According to Asriati & Maharida (2013) writing forms are
divided into five parts, namely narrative, recount, descriptive,

expository, and argumentative. The explanation is as follows:

1) Narrative

A narrative is a form of writing that tells a series of events in
sequence and interrelated from the beginning of the story to the
end, often created from the imagination or imagination of the

author with the aim of entertaining readers (Sulaiman, 2017).

2) Recount

Recount texts aim to retell past events or occurrences with a
similar structure to narrative texts, consisting of orientation-events
-reorientation, differing only in the type of events recounted and

not involving coplications (Rodiyah, 2013).

3) Descriptive

Descriptive text describes sensory experiences, emotions
such as happiness or fear and creates visual images of people,
places, and times, including appearances that can reflect

character or personality (Siburian & Medan, 2013).

4) Expository
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Expository texts is used to provide information, explain, or
coherently interpret meaning, generally containing a main idea and

several supporting sentences (M. Silalahi, 2021).

5) Argumentative

Argumentative text is used to convince individuals or groups,
aims to raise an issue or prove or disprove a statement, and
allows writers to present arguments to employed readers to
accept the idea or point of view they are conveyin (Indriyhanes,

2022).

d. The Component of Writing

According to Heaton (1976) in his book, there are five
components in writing: grammar, vocabulary, mechanics, content,

and organization.

1) Grammar

Grammar focuses on the ability to write well and correctly.
Harmer (2010) explains grammar as a description of the ways in
which words can change form and can be combined into
sentences in the language. Writers must pay attention to the use
of tenses, prepositions, verbs, nouns, adjectives, and articles in

their writing.

2) Vocabulary



16

Vocabulary is the most important part of writing. Richards &
Renandya (2002) states vocabulary is a core component of
language proficiency that provides the basis for how well students
speak, listen, read, and write. A writer needs to master a lot of

vocabulary to express their ideas in writing.

3) Mechanics

Mechanics is related to the ability to use words correctly in
writing including capitalization, punctuation, and spelling. It is very
important to lead the reader to understand or recognize the

meaning in the writing that is expressed (Triyastuti, 2019).

4) Content

The content in writing is about the writer's ability to think
creatively and develop thoughts. The content in writing must have
unity and perfection because good writing is characterized by

good writing that has unity and perfection (Insani, 2020).

5) Organization

Organization is the ability to develop ideas or topics into a
single unit. In other words, the organization is related closely to
the way the writer composes and organizes ideas or messages in

writing (Sepianita, 2010) .
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2. Writing Assignment

Assignments are an important part of the teaching and learning
process. Assignments are the teacher's job to evaluate students and
find out the extent of their understanding in the material. In addition,
assignments are also one way to find out students' interest in the
material they have learned. Pertiwi et al. (2023) in their writing stated
that the use of assignments can be a means of equalizing students'
understanding and their lagging. They stated that with assignments
teachers can correct students' mistakes and make improvements. The
forms of assignments can be done in several ways including written,

oral, individual, and group.

Writing assignments are tasks given to students in writing. This
writing assignment can be in the form of reports, journals, essays,
diaries, or other types of texts. This writing assignment is one of the
important aspects in improving students' creativity in developing their
ideas (Pertiwi et al., 2023). This means that in writing assignments
students can express their ideas in their own language and develop
these ideas according to the material that has been given or that they

have experienced.

3. Feedback

Feedback is a common thing given by teachers in the learning
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process. According to Rahmawati (2017), feedback is a description of
information provided by teachers to their students related to the task
and learning process. This feedback does not only focus on student
achievement, but on the learning process. So that students can
achieve better achievement, behavior, and attitude (Shuka & Listyani,

2022).

Feedback is a better and easier way for teachers to help their
students improve their writing ability (Istigomah, 2022). Delivering
feedback to students can potentially motivate them to correct their
mistakes so that learning is more influential. Cognitively, students will
more easily understand the ideas or concepts they express in their
writing after they revise certain parts that have errors (Muhayyang et
al., 2020). It can conclude by providing feedback to students on their
assignments, students will more easily understand where they went

wrong and help them in correcting their mistakes.

4. Corrective Feedback

According to Anggraini (2018) corrective feedback is a practice
carried out in the world of education and the learning process. It
focuses on whether or not student errors will be corrected, when and
how to correct these errors. Muhayyang et al. (2020) emphasize that
corrective feedback has a very important role. They argue that

corrective feedback can train and nurture students' skills in their
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writing ability. This is supported by Alsolami (2019) who states that
corrective feedback is a major role in learning by focusing on the
mistakes students make so as to enable them to avoid the same

mistakes in the future.

Based on the explanation above, it can be concluded that
corrective feedback plays an important role in the teaching and
learning process where by applying such corrective feedback teachers
can help their students to realize their mistakes so that they can

obtain better results in the future.

According to Ellis (2009) there are six types of corrective feedback,

namely:

a. Direct Corrective Feedback is the correct format given to students

by their teachers.

b. Indirect Corrective Feedback is where the teacher points out the

student’'s mistake without providing correction.

c. Metalinguistic Corrective Feedback is where the teacher provides

metalinguistic instruction related to the nature of the error.

d. Focused and Unfocussed Corrective Feedback is where the
teacher corrects all or most of the student's errors or selects one

or two types of errors to correct.

e. Electronic Corrective Feedback is where the teacher corrects
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students' mistakes by providing hyperlinks to concordance files

that show examples of correct usage.

Reformulation is where the teacher reworks the student's text to
make the language appear native-like while maintaining the

original content.
a. Written Corrective Feedback

Feedback is an important component of writing. This feedback
is of concern to teachers as a way of evaluating students' writing.
Written corrective feedback emerged as feedback that is
commonly given by teachers in ESL/EFL writing classes to
evaluate students' writing (Pratiwi, 2014). Rosdiana (2016) in her
research, also showed that written corrective feedback is
considered to help students in their writing. She believes that
receiving written corrective feedback in students' writing can

develop their ability in writing.

In general, there are six strategies in implementing Written
Corrective Feedback in the classroom. As stated by Ellis (2009),
there are six forms of corrective feedback, namely Direct and
Indirect Corrective Feedback, Metalinguistic Corrective Feedback,
Focus and Unfocus Corrective Feedback, Electronic Corrective
Feedback and Reformulation Corrective Feedback. Of the six

strategies, Sundari (2021) in her paper said that there are only two
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strategies that are possible to implement in the classroom,
namely, Direct and Indirect Corrective Feedback. There are several
forms of Direct Corrective Feedback including inserting
unnecessary words, phrases, morphemes, writing the correct form
above or near the wrong word, and inserting words or morphemes
(Ellis, 2009). However, Direct Written Corrective Feedback is
considered to hinder students' independent learning and it is

feared that it cannot contribute to long-term learning.

On the other hand, Indirect Written Corrective Feedback
requires teachers to point out errors in students' writing by
underlining, circling, or crossing out (Sundari, 2021). Indirect
Written Corrective Feedback encourages students to be more
responsive and analytical to their mistakes. Students should learn
from the process which leads to self-learning ability that is useful

for them.

From the explanation above, it can be concluded that of the six
forms of written corrective feedback, two forms of written
corrective feedback are possible to be applied in the classroom,
namely Direct and Indirect Written corrective Feedback. Both
forms have their advantages. Direct Corrective Feedback makes it
easier for students to understand their mistakes based on the
correction given by the teacher, but it can hinder students' learning

independence. On the other hand, Indirect Corrective Feedback is
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more supportive of student's independent learning. This feedback

encourages students to think critically about their mistakes.

b. Oral Corrective Feedback

In contrast to written corrective feedback, oral corrective
feedback is considered interactive feedback. It allows teachers
and students to have an open discussion about students'
mistakes in their writing. It allows students to ask further
questions regarding the mistakes they made in their writing.
Alsolami (2019) said that oral corrective feedback opens up
opportunities between teachers and students to interact for better
learning.

This feedback allows for immediate analysis of right and
wrong in students' writing. Unfortunately, this feedback cannot be
given in a short time because it requires more time for individual
student and teacher interaction (Pratiwi, 2014). In her writing, she
stated that oral corrective feedback provides face-to-face
interaction between teachers and students to avoid
misunderstandings and students can ask critical questions related
directly to the mistakes they make in their writing.

From the explanation above, it can be concluded that the use
of Oral Corrective Feedback can help students in understanding
more about their mistakes. It can help students to better

understand the mistakes they make and how they can correct



23

those mistakes. Although in the application of this oral corrective
feedback takes quite a long time.

C. Hypothesis

Based on explanation of the theoritical and framework of taught

above, the hypothesis of the research is formulated was follows:

H1: There is a difference between the pre-test and post-test scores in

the oral corrective feedback group.

H2: There is a difference between the pre-test and post-test scores in

the written corrective feedback group.

H3: There is a difference in effectiveness between oral and written

corrective feedback.



CHAPTER I

RESEARCH METHODOLOGY

A. Research Method and Research Design

This research is quantitative research using experimental
design. The type of experimental design is pre-experimental with
pre-test, treatment, and post-test. This study used two groups
experimental. The first experimental group was given written
corrective feedback and the second experimental group was
given oral corrective feedback. All of the student in each group

follow this design:

Table 3.1 The Design of Research

Group Pre-test Treatment Post-test
Group 1 O1 X O2
Group 2 0 : X O2

The table above shows that this study involved 2 groups.
Group 1 is the first experimental group that was given written
corrective feedback, group 2 is the second experimental group
that was given oral corrective feedback. The table also shows
that this study will go through three stages in data collection,

namely pre-test, treatment, and post test.
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B. Population and Sample

This research conducted at SMA Negeri 1 Majene which is
located at JI. M. Djud. P No. 2, Tangnga-Tangnga Neighborhood,
East Banggae District, Majene Regency, West Sulawesi Province.
The population of this study are two classes in 11th grade
students at SMA Negeri 1 Majene totalling 73 student’s. The two
classes are MIPA 1 and MIPA 2 that have equal ability in English.
The research implemented a total sampling method where all
population members could get involved in this research.

C. Definition of Operational Variable

The variables in this research consist of independent
variables and dependent variables. The independent variables are
Oral Corrective Feedback (X1) and Written Corrective Feedback
(X2). While the dependent variable is the Students'Written

Assignment.

1. Oral Corrective Feedback is feedback that given to students
orally. It is considered interactive feedback as it involves both
the teacher and the students to interact about the mistakes

that the students made in their writing.

2. Written corrective feedback when teachers give revisions in
the students’ writing works. In this feedback, teachers have a

very important role to mark and correct their students' errors
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in their writing.

3. Writing assignment is a task given to students as a form of
teacher evaluation and assessment of their understanding of
the material that has been given. Writing assignments are an
important aspect of learning, in which students can express

their ideas and exercise their creativity in their writing.

D. Research Instrument

In this study, the instrument used to collect data is a test.
The tests consist of two, namely pre-test and post-test. The pre-
test was conducted to measure students' writing ability before
corrective feedback was implemented, while the post-test was
conducted after the feedback was given. The student has to
write a descriptive text based on the given topics. They have to
write at least 100 words consisting of an identification paragraph
and a description paragraph. The topic is describing myself in the
pre-test. Then, the topic is describing my friend, my
brother/sister, and my parents as treatment. In the end, the

student describes their teacher in the post-test.

E. Validity Test

Valid is one of the criteria that indicate a good text. This test
aims to check whether the research instrument used is valid or

not. According to Hughes, A test is said to be valid when it
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measures what it is intended to measure. In this research, the
researcher wants to know the effectiveness of oral and written

corrective feedback on student’s writing assignment.

Hughes divides validity into several categories. The first is
content validity. A test is said to have content validity if its
content is a representative sample of language skills. All aspects
tested in this study included writing sub-skills. The sub-skills
tested were grammar, vocabulary, and mechanism. The second
aspect of validity is construct validity. A test is said to have this
validity if it can be shown that the test measures the ability that
is supposed to be measured.9 This test is supposed to measure
writing ability, so the author provides a written test to measure
students' writing ability. The last validity is face validity. A test is
said to have face validity if the test looks like what it is supposed
to measure. Furthermore, the researcher used direct essay
assignments based on the syllabus and teacher's book to make

the instrument valid.

F. The Procedure of Data Collection

The researcher collected the quantitative data in the form of
Pre-test and Post-test. The test was performed in the both of
experimental class to know the student’s ability in writing. When

giving the test, the researcher provided worksheets to students.

Pre-Test
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The worksheet contained instructions for taking the test and
personal data that was filled in by students. Students were given

45 minutes to do the test (pre-test and post-test).

11

Implementation

The researcher gave corrective feedback on
student’s writing

A/\

Group 1 Group 2

Implemented Written Implemented Oral
Corrective Feedback Corrective Feedback

Il

Post-test

The post-test was conducted to determine the
quality of student’s writing after the application
of corrective feedback

The research procedure was carried out according to the

schedule below:

Meeting  Activity

11

Analysis effectiveness of Corrective
Feadhacrlk
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Meeting The participants from two classes wrote a 100-150 word
1 descriptive text individually on the topic ‘Myself’. This assignment
served as the pre-test.
Meeting | The researcher provided materials, examples, and exercises about
5 simple present tense (verbal) to both of the experimental class.
Meeting  The research provided materials, examples, and exercices about
3 simple present tense (nominal) to both of the experimental class.
Meeting | The Researcher focused on providing an overview of how to create
4 the best and correct description texts and showed examples of
description texts to both of the experimental class.
Meeting The participants from two classes wrote a 100-150words
5 descriptive text individually on the topic ‘my friend’. The researcher
was given corrective feedback in each group. The first
experimental group was given written corrective feedback and the
second experimental group was given oral corrective feedback.
Meeting | The participants from two classes wrote a 100-150 words
6 descriptive text individually on the topic ‘My brother/sister’.The
researcher was given corrective feedback in each group. The first
experimental group was given written corrective feedback and the
second experimental group was given oral corrective feedback.
Meeting The participants from two classes wrote a 100-150 words
7 descriptive text individually on the topic ‘My parents’. The
researcher was given corrective feedback. The first experimental
group was given written corrective feedback and the second group
was given oral corrective feedback.
Meeting | The participants wrote a descriptive text 100-150 words
3 individually. This assignment served as the post-test.

Table 3.2. The Procedure of Data Collection
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The table above explains that the researcher provided oral
and written corrective feedback to both of the experimental class.
Three meetings were held to learn grammar, especially simple
present tense which is commonly used in everyday life, as well as
grammar used in descriptive text. At the three meetings, the
researcher also provided vocabulary commonly used in
describing something, someone, or an object and pay attention
to punctuation in student work. And three meetings focused on
providing oral and written corrective feedback.

In giving corrective feedback the research uses two ways,
namely oral and written with the same quality. In giving written
corrective feedback the researcher underlined and provided
justification in the student's writing. For example (She likes to
play in the park.) In the sentence the use of 'like' is used
incorrectly because it uses the subject "she" so the researcher
wrote (She likes to play in the park.) and write the reason why like
should use "s" at the end. While giving oral corrective feedback,
each students was called upon one at a time and given direct
correction in the same way. Oral corrective feedback differed
from written corrective feedback, which could be done anywhere,
whereas oral corrective feedback conducted in the classroom.

G. The Techniques of Data Analysis

After the researher collects the data, the researcher then
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analyze the data with the aim of drawing conclusions. The first
step before processing the data is to gave a scoring the result of
pre-test and post-test. In giving scores, the researcher
collaborated with the teacher. The scores are to be assigned

according to the following table:

Aspect Score | Perfomance Description Weighting

4 The topic is complete and
clear and the details are
relating to the topic
The topic is complete and

E)é))ntent 3 clear but the details are amost
A relating the topic. 3x

30% —

. The topic is complete and
- Topic 2 .

) clear but the details are not
- Details : .

relating to the topic.

. The topic is clear and the
details are not relating to the
topic.

4 Identification is complete and
descriprion are arranged with
proper connectives.

Identification is almost
Oraanization 3 complete and descriptions are
(O)g arranged with almost proper
A connectives. 2x
20% e
I Identification is not complete
- Identification L
. 2 and the description are
- Description . :
arranged with few misuse of
connectives.

. Identification is not complete
and descriptions are arranged
with misuse of connectives.

Grammar 4 Very few grammatical or | 2x

(G) agreement inaccuracies

20% 3 Few grammatical or

- Use present agreement inaccuracies but

tense not effect on meaning

- Agreement 2 Numerous grammatical or
agreement inaccuracies
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Frequent  grammatical or
agreement inaccuracies

Vocabulary (V)

15%

Effective choice of words and
words forms

Few misuse of vocabularies,
word forms, but not change

It has frequent errors of
spelling, punctuation, and
capitalization

It is dominated by errors of
spelling, punctuation, and
capitalization.

the meaning 1.5x
Limited range confusing words
and word form
Very poor knowledge of words,
word forms, and not
understandable

Mechanics (M) It uses correct spelling,

15% punctuation, and capitalization

- Spelling It has occasional errors of

- Punctuation spelling, punctuation, and

- Capitalization capitalization 1.5x

Score yang diperoleh

Adapted from Brown (2007)

Score =

x 100

Score Maksimal

The table above is a descriptive text assessment table

adapted from brown. Although in the table there are five aspects

assessed in descriptive text, in this study, the researcher only

took four of them, namely grammar, vocabulary, mechanics and

content. This is based on the problems found in SMA Negeri 1

Majene which have been described in the background that in

students writing there are student errors in the form of grammar,
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a. Normality Test
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A normality test is used to know whether the data from

two experiment class are normally distributed or not. The

researcher used SPSS software to perform the calculation.

The data is normal when the normality score is more than 0,5.

Instead, data is not normal if the score is lower than 0,5.

The researcher checked the normality score in both

classes. First, the researcher presented the normality test of

pre-test and post-test of the first experimental group in this

table :
Table 3. 4 Test of Normality
Kolmogorov-Smirnov® Shapiro-Wilk
Statistic df Sig.  Statistic df Sig.
Pretest 144 18 .200°  .960 18 .610
Posttes 175 18 151 .954 18 495

t

*. This is a lower bound of the true significance.

a. Lilliefors Significance Correction

The Sig. (2-tailed) value of pre-test and post-test in the

first experimental group is p > p (0.610 > 0.05) and (0.495 >

0.05). This score indicates that the pre-test and post-test of

the first experimental group is normally distributed. Second,
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the researcher also presented the normality test of pre-test

and post-test of the second experimental group in details :

Table 3. 5 Test Of Normality

Kolmogorov-Smirnov® Shapiro-Wilk
Statistic df Sig.  Statistic df Sig.
Pre-test 186 18 102 913 18 .099
Post- 173 18 162 .925 18 156

test

a. Lilliefors Significance Correction

The Sig. (2-tailed) value of pre-test and post-test the
second experimental group is p > p (0.006 > 0.005) and (0.059
> 0.005). This is score indicated that the pre-test and post-
test of second experimental group is normally distributed. In
summary, all of the pre-tests and post-tests conducted in both

classes are normally distributed.

b. Uji-t

Uji-t is conducted to compare the result of pre-test and
post-test. If the signitificanc value of the t test > 0.05 then H1
is accepted and HO is rejected. It means that there is influence
between the independent variable on the dependent variable.
Conversely, if the signitificance value of the t test < 0.05 then
H1 is rejected and HO is accepted. It means that there is not

influence between the independent variable on the dependent
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variable.

This research will go through hypothesis testing using a (-
test) to see the extent of the influence (positive/negative) of
the independent variables including Oral and Written
Corrective Feedback. Hypothesis testing can be stated as

follows:

If the value of Sig. (2-tailed) is < 0.05, the H1 is accepted.
If the value of Sig. (2-tailed) is > 0.05, the HO is accepted.

Description :

H1: There is a difference between the pre-test and post-test

scores in the oral corrective feedback group.

H2: There is a difference between the pre-test and post-test

scores in the written corrective feedback group.

H3: There is a difference in effectiveness between oral and

written corrective feedback.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
A. Descriptive Statistics

The researcher uses descriptive statistics to describe trends
in the data. These statistics indicate the data of pre-test, post-
test, gained scores, and the mean scores of the two experimental
classes. The experimental groups in this study were mipa 1 and
mipa 2 classes which consisted of 73 students.

The students did a writing task of descriptive text before
getting treatment. The treatment was given three times which
increased students’ scores point by point. The research
conducted the post-test by using the same pre-test. Finally, the
researcher selected 30 out of 73 students as samples based on
students who took the pre-test until the post-test. The result of
the pre-test, post-test, and gained score of the experimental
class is listen below.

Table 4.1 Pre-test and Post-test of the Oral Corrective Feedback

Group
Pre-test Post-test
N 18 18
Max 75 90
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Min 50 65
Mean 51.39 73.06
Std. Deviation 15.127 12.022

Based on the data above, the mean score of the pre-test was
56.94. It meant that the students of the oral corrective feedback
group mostly did not achieve KKM (Kriteria Ketuntasan Maksimal)
score because they still have many mistakes in their writing task.
The KKM (Kriteria Ketuntasan Maksimal) score was 75 for the
writing task of descriptive text.

Table 4. 2 Pre-test and Post-test Scores of the Written
Corrective Feedback Group

Pre-test Post-test
N 18 18
Max 70 90
Min 50 60
Mean 60.00 72.78
Std. Deviation 11.882 8.782

Based on the data above, the mean score of the pre-test that
achieved is 64.00. It means that students of the written
corrective feedback group mostly achieved higher score than the
oral corrective feedback group. The students also get better

understanding and confidence to accomplish the writing tasks.

B. Hypothesis Test

In this step, the researcher used a paired sample t-test to
analyze the hypothesis. The research used this test due to both

experimental groups were normal. A paired sample t-test was
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used to know the mean difference in the same class. The mean

included pre and post-tests. The paired sample t-test also

showed a significant difference between the two classes after

treatments.

1.

Oral Corrective Feedback

The first hypothesis in this study is "There is a

difference between pre-test and post-test scores in oral

corrective feedback group.” which can be seen in chapter

2. In testing this hypothesis, the researcher used SPSS by

conducting a paired sample test. The results of the

hypothesis test are presented in the following table :

Table 4. 3 Paired Sample Statistic of the Oral Corrective

Feedback Group
Std.
Mean N Deviation | Std. Error Mean
Pair 1| Pre-test | 51.39 18 15.127 3.566
Post-test| 73.06 18 12.022 2.834

Table 4. 4 Paired Sample Test of the Oral Corrective Feedback

Group
Sig. (2
Paired Differences t df -
tailed)
95%
Std. std. | Confidence
Mean | Deviati | Error | Interval of the
on Mean | Difference
Lower | Upper
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Pre-
pai | test ] ) ]
. -21.665 | 11.632 | 2.742 27451 | 15.882 | 7.903 17 |.001
Post
-test
The value of Sig. (2 tailed) was 0.001 < 0.05.
Additionally, the mean score of pre-test was 51.39 and
the mean score of post-test was 73.06. It can conclude
that there was different mean of pre-test and post-test in
the oral corrective feedback group.
2. Written Corrective Feedback

The second hypothesis in this study is "There is a
difference between pre-test and post-test scores in
written corrective feedback group.” which can be seen in
chapter 2. In testing this hypothesis, the researcher also
used SPSS by conducting a paired sample test. The
results of the hypothesis test are presented in the

following table :

Table 4. 5 Paired Sample Statistics of the Written Corrective

Feedback Group
Std. Std. Error
Mean N Deviation Mean
Pair 1 | Pre-test 60.00 18 11.882 2.801
Post- 72.78 18 8.782 2.070
test
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Table 4. 6 Paired Sample Test of the Written Corrective

feedback Group
Sig. (2
t df -
Paired Differences tailed)
95%
Confidence
Std. | Interval of the
Std. Error Difference
Mean | Deviation | Mean | Lower | Upper
Pair | Pre-
1 test
= -12,778 12,274 | 2,893 | -18,882 | -6,674 | -4,417 | 17 | 0,001
Post
-test

The table above showed the significant difference
between the two scores. First, the value of Sig. (2 tailed)
is 0.001 < 0.05. In addition, the mean of pre-test is 60.00
and the mean of post-test is 72.78. It can concluded that
there is significant difference of score pre and post-test
in writing of descriptive text at the written corrective
feedback group.

The result reveals that both of classes have
significant difference score on writing assignment .
However, the mean score of the written corrective
feedback group was higher than that of the oral
corrective feedback group. The score of post-test in the

written corrective feedback group was 72.78 and the
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score of post-test in the oral corrective feedback group
was 73.06. This is indicated that the oral corrective
feedback group gained 1.28 points higher than that of
the written corrective feedback group.
3. The difference in between oral and written corrective
feedback group
In addition, the researcher also showed the
independent sample t-test to show the mean difference
between the first experimental group and the second
experimental group. First, the following table presents

the independent t-test of the pre-test score:

Table 4. 7 Independent Samples Test of Pre-test in the Oral and
Written Group

Levene's
Test for
Equality of
Variances

t-test for Equality of Means

Std. |95% Confidence
Sig. (2 Mean | Error | Interval of the
- | Differe| Differen Difference

F | Sig. | t df ftailed) nce ce |Lower| Upper
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Nilai

Equal
varian
ces
assum
ed

.649| .426

1.899

34

.067 | 8.611 | 4.534 | -.603

17.825

Equal
varian
ces
not
assum
ed

1.899

32.19

.067 | 8.611 | 4.534 | -.622

17.844

The value of Sig. (2 tailed) was 0.067 > 0.05. It

means that there was a little different of the pre-test

scores between the first and the second experimental

group.

Second, the

researcher also showed the

independent sample t-test to show the mean difference

between the first and the second experimental group in

the following table:

Table 4. 8 Independent Sample Test of Post-test in the Oral and
Written Group

Levene's
Test for
Equality of
Variances

t-test for Equality of Means
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95%
Confidence
Mean Interval of the
Sig. (2-| Differe|Std. Error| Difference

F | Sig. | t df |tailed)| nce Difference Lower | Upper

Class | Equal
varianc234
es ' 135 -.079] 34 | 937 | -278 | 3.509 |-7.409| 6.854
assum
ed

Equal
varianc 3112
es not -079 .937 | -.278 3.509 |-7.434| 6.878
assum
ed

The value of Sig. (2 tailed) was 0.937> 0.005. It
means that there was a little difference of the post-test
scores between the oral and written group.

C. Discussion

The researcher findings prove that oral and written corrective
feedback on student's writing assignment are effective.
Interpretation of findings above is presented as follow:
1. Oral Corrective Feedback

Applying the oral corrective feedback in the class, the

researcher finds that the mean score of post-test of students’

writing is greater than pre-test, in the table 4.1 shows that in

pre-test get 51.39 and after treatment get 73.06. Therefore

the researcher indicates that there is improvement of the
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students’ writing by using oral corrective feedback. It
supported by previous research done by Faniyanti (2019)
found that oral corrective feedback has good influnce to
correct students’ writing. In addition previous research
conducted by Rosana (2015) found that students are
enthusiastic about receiving oral corrective feedback
because it can help them improve their performance. Based
on the result, the researcher concludes that the
implementation of the oral corrective feedback on student’s
writing at the second year students of SMA Negeri 1 Majene
is effective to develop the students writing.

Based on the previous description, the researcher found
that students have difficulties in writing English, particularly
in grammar, vocabulary, and mechanics. As a result, they
make errors in their writing. The students have insufficient
skills in these three components of writing in English.

In the pre-test, errors were found in the students' writing.
Their sentences contain incorrect grammar usage,
inappropriate vocabulary, lack of punctuation, unfamiliarity
with using capital letters for place names, regions, the
beginning of sentences, or people's names, and they use
capital letters unnecessarily or in the middle of sentences.

Additionally, their writing also contains spelling errors. This
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means that their writing cannot be considered correct in
terms of grammar, vocabulary, and mechanics.

Meanwhile, students' writing skills in the post-test are
higher than in the pre-test in terms of grammar, vocabulary,
and mechanics. Although there are still some errors in their
writing, researchers can see their improvement based on the
frequency of mistakes made. This indicates that they have
grasped the usage of grammar, vocabulary, and mechanics
better.

Based on the analysis of the data and testing the
hypothesis, the result of calculation was found that the null

hypothesis (H ) was rejected and alternative hypothesis (H,)

was accepted. It means that the treatment had significant
influence of using oral corrective feedback. From the
analysis we knew that the students students who received
treatment using oral corrective feedback scored better
before the treatment.
Written Corrective Feedback

The previous finding section shows the effectiveness
written corrective feedback on student’s writing assignment.
The mean score of post-test is higher than the mean score of
the pre-test. In table 4.2 shows that in pre-test the mean is

60.00 and the post-test is 72.78. It means that there is
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improvement on student’s writing.

In the previous research concucted by Bonsu (2021)
found that there has been a significant improvement in
students' writing ability, reflecting the impact of English
teachers' written feedback on their writing skills. It is also
supported by Sa'adah (2021) in her findings that written
corrective feedback can increase self-correcting in students
which provides a big impact in improving the quality of
students' writing. Therefore, it can be concluded that written
corrective feedback can help students identify the mistakes
they make in their writing so that they can improve the quality
of their writing.

The result above concludes that the implementation of
written corrective feedback is effective on students’ in
second year students of SMA Negeri 1 Majene. It is also
indicates that there is a significant difference scores of the
students writing by using written corrective feedback.

In the written corrective feedback group, similar errors are
observed in grammar, vocabulary, and mechanics. For
instance, in nominal sentences, they often write only the
subject and object without including the verb "to be". In
another example, when writing names within sentences, they

frequently start them with lowercase letters instead of
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capitals. Meanwhile, students' writing skills in the post-test
are higher than in the pre-test. Their proficiency in grammar,
accurate vocabulary usage, and mechanics has improved.
Although there are still some errors in their writing, their
improvement can be seen from the frequency of mistakes
made.

Based on the analysis of the data and testing the
hypothesis, the result of calculation was found that the null

hypothesis (H ) was rejected and alternative hypothesis (H,)

was accepted. It means that the treatment had significant
influence of using written corrective feedback. From the
analysis we knew that the students students who received
treatment using written corrective feedback scored better
before the treatment.

The difference between oral and written corrective feedback
group.

The findings show that there were very significant
differences based on students' scores and grades in the
pretest and post-test. The researher can see the
improvement that occurs in the way students write when the
oral and written corrective feedback has been applied. In fact,
the corrective feedback was accepted and inspired students

to improve the writing skills of SMA Negeri 1 Majene second-
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year in the 2024 accademic year.

After the research was completed, the students' grades
improved. Unfortunately, the application of oral corrective
feedback requires quite a lot of time. So it is a little difficult
to manage time in its application, in contrast to written
corrective feedbak which is not done directly in the
classroom. however, oral and written corrective feedback
have the same effectiveness in improving student writing.

Furthermore, This research concluded that oral and
written corrective feedback have the same effectiveness in
students' writing assignments, It states that there is no
significant difference in scores between the oral and written
group. This indicates that both oral and written corrective
feedback have equal effectiveness in writing assignment. It
suggests that both oral and written corrective feedback are
equally effective in improving student’'s writing assignment,
without one being significantly superior to the other,
especially in the second grade of SMA Negeri 1 Majene. It

can conclude that the null hypothesis (H )was accepted and

the alternative hypothesis (H,) was rejected.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This research used SPSS 27 to calculate the obtained data. According

to the research findings and discussion, the conclusion is as follows :

1.

This research demonstrates that oral corrective feedback significantly
enhances the writing skills of students at SMA Negeri 1 Majene, as
evidenced by higher post-test scores compared to pre-test scores.
This improvement underscores the effectiveness of this method in
helping students correct errors and understand better writing
techniques. Therefore, the use of oral corrective feedback can be a
primary strategy in language teaching to improve the quality of
student writing and support more interactive and responsive learning
practices.

This study shows that written corrective feedback substantially
improves the writing abilities of students at SMA Negeri 1 Majene, as
reflected in the higher scores observed in post-tests compared to pre-
tests. This enhancement highlights the effectiveness of this approach
in assisting students to rectify their mistakes and grasp better writing
techniques. Consequently, incorporating written corrective feedback
can serve as a key strategy in language instruction to elevate student
writing quality and foster a more engaging and adaptive learning

environment.
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3. Based on the result of data analysis and the discussion showed that
both oral and written corrective feedback are equally effective in
enhancing students' writing skills at SMA Negeri 1 Majene, as
evidenced by improved post-test scores compared to pre-test scores.
While both types of feedback have been shown to assist students in
correcting errors and understanding better writing techniques, there is
no significant difference in effectiveness between the two. Therefore,
both oral and written corrective feedback can be relied upon as
primary strategies in language teaching to enhance student writing
quality and foster a more interactive and adaptive learning
environment.

B. Suggestion
The writer would like to give some suggestions for the following
parties.

1. For English teachers:
a. English teachers should apply feedback properly in order to
get theexpected result.
b. English teachers should classify what kind of error that should
be corrected.
c. English teachers should give more productive activities in the
class.
2. For students:

a. The students need more practice outside the classroom in
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order to reinforce the skill that they get in the school.
The students are expected to learn from their mistakes and do

not make the same mistakes in the next assignment.

3. For further researchers:

a.

Further researchers could try oral and written corrective
feedback used in other English skills such as speaking,
reading and listening.

Further researchers could try oral and written corrective
feedback in other level English proficiency such as beginner or
advance learner.

Further researchers could try oral and written corrective
feedback for the students in which English is their second
language rather than foreign language.

Further researchers could try oral and written corrective
feedback for the students who learn English in special
purposes.

Further researchers could try oral and written corrective

feedback for the students who have different first language.
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DOCUMENTATION OF TEACHING MOMENTS AND STUDENTS DOING
ASSIGNMENT

Picture 1. The First Meeting at the First Experimental Group

Picture 2. The First Meet at The Second Experimental Group
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Picture 3. The Second Meeting at The First Experimental Group

Picture 5. The Third Meeting at The First experimental Group



Picture 8. The Fourth Meeting at The Second Experimental Group
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Picture 10. The Fifth Meeting at The Second Experimental Group

61



Picture 11. The Sixth Meeting at The First Experimental Group

Picture 12. The Sixth Meeting at The Second Experimental Group
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Picture 15. The Last Meeting at The First Experimental Group

Picture 16. The Last Meeting at the Second Experimental Group
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THE PRE-TEST AND POST-TEST SCORES AT WRITTEN CORRECTIVE

FEEDBACK GROUP
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THE PRE-TEST AND POST-TEST SCORES AT ORAL CORRECTIVE

FEEDBACK GROUP
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102|122 (2|25 |3|3|3|4]4]| 85
11 13133 (33| 75(3|3| 3 |4]4]| 85
1212|122 3|25 |2]3]|]2]|3]3] 65
1312122 2|25 |24 1 |4]4] 75
M4 111 1T |11 25 |12 13| 2 |2] 2] 55
1512122 22|50 |2 |32 |4|4]| 75
16 | 2|12 2 |33 60|34 3|44 90
17 2|12 2 |2 |35 | 23] 2 ]|3]3] 65
18|12 |3 2 |33 65|34 2|44 85
WORKSHEET
Pre-test

Please write a descriptive text based on the criteria below:
1. The descriptive text must consist at least 200-250 words

2. The descriptive text must pay attention to descriptive generic
structure:

a. ldentification :Identifies phenomenon place or thing that
will be described

b. Description : describes about parts, qualities and



68

characteristics.

3. The topic is Describing Myself

Name

Class

Post-test
Please write a descriptive text based on the criteria below:
1. The descriptive text must consist at least 200-250 words

2. The descriptive text must pay attention to descriptive generic
structure:

c. ldentification :Identifies phenomenon place or thing that



will be described

d. Description . describes about parts, qualities and
characteristics.

3. The topic is Describing My Idol

69

Name

Class

Treatment

Please write a descriptive text based on the criteria below:



Name

Class

70

. The descriptive text must consist at least 200-250 words

The descriptive text must pay attention to descriptive generic
structure:

e. ldentification :Identifies phenomenon place or thing that
will be described.

f. Description . describes about parts, qualities and
characteristics.

The topic is my friend/my brother or sister/ my parents
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DOCUMENTATION OF PRE-TEST AND POST-TEST STUDENTS
WRITING
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